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THE RELATIONSHIP BETWEEN SELF AND SELF-OTHER CONCEPTS OF 
ELEMENTARY TEACHERS AND SELECTED BUILDING ASSIGNMENT FACTORS
CHAPTER I 
INTRODUCTION
Two f ie ld s  of study with which a successful  school administrator 
must be thoroughly fam il ia r  are: (I) school administ rat ion and (2) human
behavior.  As a school administrator views the i n s t i t u t i o n  within which 
he works he ca r r ie s  out policy formulated by the board of education, the 
policy making body of the i n s t i t u t i o n .  The p o l ic ie s ,  in a large way, 
determine the various roles  within the i n s t i t u t i o n  — superintendent,  
teacher ,  custodian, p r in c ip a l ,  e tc .
The manner in ivhich roles are perceived by role  incumbents w il l  
a f fec t  the manner in which the role i s  carr ied  out. I t  i s  assumed tha t  
the majority of teachers  perceive t h e i r  roles  s im i la r ly  to the way the 
" teacher” ro le  i s  perceived by the i n s t i t u t i o n .  However, some teachers 
hold and act in terms of personal perceptions tha t  are inconsis tent  with 
those of the i n s t i t u t i o n .  The problem may be fu r the r  complicated in tha t  
frequently those with divergent views are unaware of the discrepancy which 
e x i s t s  between t h e i r  perceptions and those held by the i n s t i t u t i o n .
I t  i s  not uncommon to hear administ ra tors  comment to the e f fec t ,  
"She has been there  fo r  twenty years,  so you c a n ' t  expect to  do much with
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h e r . ” These and s im i lar  statements in fe r  tha t  an inconsistency ex is t s  
between the i n s t i t u t i o n  (administrat ion)  and the teacher in th e i r  
perceptions of the teacher  ro le .  They fu r ther  imply th a t  the amount 
of time spent in a p a r t i c u la r  position may in tensify the teacher 's  
personal values and perceptions which a f fec t  his in te rp re ta t io n s  of the 
teacher  ro le .
Some au th o r i t i e s  in the f ie ld  of psychology would maintain tha t  
one of the f i r s t  s teps in resolving the conf l ic t ing  points of view is 
for the i n s t i t u t i o n ,  as represented by the administration,  to gain an 
understanding of the teac h e r ' s  perceptions of se l f  and others .  With 
t h i s  knowledge an adminis trator  would be be t te r  able to plan ways of 
a l l e v ia t in g  the co n f l ic t  and perhaps e f f e c t  a be t te r  solution than 
would otherwise be poss ib le .
The Problem
Statement of the Problem 
What is  the re la t ionsh ip  between length of building assignment, 
t o t a l  teaching experience, age, and sex of an elementary teacher and a 
te ac h e r ' s  personali ty  as evidenced by his "se l f"  and " se l f -o the r"  
concepts? Do these var iables  r e l a t e  to the s e l f  and s e l f -o th e r  concepts 
of elementary teachers  in d i f f e re n t  ways?
The Purpose
Statement of the Purpose 
I t  i s  the purpose of th i s  study: (1) to determine the s e l f  and
s e l f -o th e r  concepts held by elementary teachers,  (2) to explore the
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re la t ionsh ip  between the s e l f  and s e l f -o th e r  concepts of elementary 
teachers and t h e i r  length of building assignment, t o t a l  teaching exper­
ience,  age, and sex and (3) to  determine whether such f indings  can have 
implications for administrat ive p o l ic ie s  regarding assignment and 
t r a n s f e r  of elementary teachers .
Background of Theory and Research
The Theory of Administration as a Social Process
The man of a f f a i r s  without science i s  l ike  the physician 
who has fa l len  out of the anatomy and physiology he may have 
have known: within l im i ts  he may be a shrewder and ab ler  prac­
t i t i o n e r  than an academic professor ;  but t h i s  he w i l l  be at 
the cost of being s ta t ionary  . . .  To p r inc ip les ,  sooner or 
l a t e r ,  the su b t le s t  craftsman has to  bow h is  head; fo r ,  even 
while h is  hand i s  on h is  to o ls ,  by theory, contingencies and 
complications are being detected  and eliminated, and processes 
shortened and economized.!
Thus, G r i f f i t h s  attempts to lay the foundation for the j u s t i ­
f ic a t io n  of educational adminis t ra t ive  theory.
There have been many attempts in the l a s t  few years to  es tab­
l i sh  theor ies  of adminis tra tion in r e l a t io n  to education. Halpin,
Hemphill, G r i f f i t h s ,  and Getzels ,  to mention but a few, have formulated 
administra tive theor ies  tha t  have done much to s timulate  fu r th e r  thinking 
in the f i e ld .  Getzels sees adminis tra tion as a socia l  process and col labo­
ra t ing  with Egon Guba presents  a diagram tha t  has come to be known as the 
Getzels-Guba model^ to support t h i s  theory.
^Daniel E. G r i f f i t h s ,  Administrative Theory. (New York: Appleton- 
Century-Crofts,  I n c . ,  1959), p. 1.
^Andrew Halpin, Administrative Theory in Education. (Chicago: The 
Administration Center,  1958), p. 156.
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The model i s  presented below:
-Nomothetic Dimension-
. I n s t i t u t i o n ------►Role----- ►Expectation.
Social  Observed
System. Need -Behavior
Individual—«Personal ity-*Disposit ion 
- Idiographic Diraension-
In the diagram each term on each of the two axes provides the 
d e f in i t io n  for  the term preceding i t .  The socia l  system, for example, 
may be analyzed by i t s  i n s t i t u t i o n s ,  each in s t i t u t i o n  by i t s  ro les ,  and 
each role by i t s  expecta t ions .  Since individuals  are a part  of the 
i n s t i t u t i o n  in the soc ia l  system, i t  can be seen th a t  a given act i s  
derived simultantously from both the idiographic and the nomothetic 
dimensions.
Getzels^ reported two sets  of derivat ions  and applica tions  from 
the model, with research s tudies  tending toward confirmation. The
f i r s t  i s  t h a t  there are two levels  of in te rac t ion  in any social  system, 
the i n s t i t u t i o n a l  level and the individual or personal leve l .  The 
public ly  prescribed i n s t i t u t i o n a l  re la t ionsh ip  is  enacted in two sepa­
r a t e  personal or individual  s i tua t ions  — one by the subordinate and 
the other by the superordinate .  Getzels'^ hypothesized the admis- 
t r a t i v e  process to be dependent upon the nature of the overlap of the 
perception of the expectat ions of the subordinate and superordinate in 
r e l a t io n  to  t h e i r  respect ive  pos i t ions .  The second der ivat ion  deals 
with c o n f l i c t .  The model points  to three primary sources of co n f l ic t  
in the adminis t ra t ive  s e t t i n g :  ro le -personal i ty  c o n f l i c t ,  ro le  c o n f l i c t ,
^ G r i f f i th s ,  l o c . c i t . , p. 55.
4 lb id .
5
and personali ty  c o n f l i c t .  Since t h i s  study i s  primari ly concerned with 
ro le -personal i ty  c o n f l i c t ,  the remaining discussion i s  centered upon 
th is  one aspect of Getzels '  theory.
Linton^ re fe r s  to ro les  as the "dynamic aspects" of the pos i t ions ,  
o f f ices ,  and s ta tuses  within an i n s t i t u t i o n  which define the behavior 
of the role incumbents or ac tors .
Role expectations define the roles  of the i n s t i tu t io n .  Any 
given role  has ce r ta in  obligations and r e s p o n s ib i l i t i e s ,  which may be 
termed "role expecta t ions ,"  and when the role  incumbent puts these 
obligations  and r e s p o n s ib i l i t i e s  in to  e f fec t ,  he i s  said to be per­
forming his ro le .  The expectations may be a type of job description
which l e t  the actor  know what he should or should not do as long as
he i s  the incumbent of the p a r t i c u la r  ro le .^
Roles are complementary and interdependent in tha t  each role  
has meaning only as i t  r e la te s  to others  within the in s t i tu t io n .
Getzels s t a te s  th a t :
In a sense, a ro le  is  a p resc r ip t ion  not only for the 
given role  incumbent but a lso  for  the incumbents of other 
ro les  within the organization,  so tha t  in a hierarchial 
s e t t in g  the expectations  of one role may to some extent 
also  form the sanctions for a ,second in ter locking role.
Thus, for  example, the role  of sergeant and the role  of 
p r iva te  in the army cannot r ea l ly  be defined or imple­
mented except in re la t io n  to each other .  I t  is  th i s
qual i ty  of complementarity which fuses two or more roles 
in to  a coherent,  in te rac t ive  unit  and which makes i t  
poss ib le  for us to  conceive of an i n s t i t u t i o n  as having 
a c h a ra c te r i s t i c  s t ru c tu re .?
^Ralph Linton, The Study of Man. (New York: D. Appleton Century 
Co., 1936), p. 114.
^Halpin, l o c . c i t . . p. 153.
?Ib id .
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While viewing only the nomothetic dimension i t  has been enough 
to th ink of the role  incumbents as only "actors"  without p e rsona l i t ie s  
or other individual iz ing c h a ra c te r i s t i c s  — as i f  a l l  incumbents were 
exactly a l ike  and as i f  they implemented a given role  in exactly the 
same way. However, ro le s ,  of course, are occupied by real  individuals,  
and no two individuals  are a l ike .  As Getzels observes:
Each individual stamps the pa r t ic u la r  ro le  he occupies with 
the unique s ty le  of h is  own ch a ra c te r i s t i c  pat tern of expressive 
behavior.  Even in the case of the r e la t iv e ly  in f lex ib le  roles 
of sergeant and pr iva te ,  no two individual sergeants and no two 
individual pr ivates  f u l f i l  t h e i r  roles  in exactly the same way.
To understand the observed behavior of spec i f ic  sergeants and 
spec if ic  pr iva tes ,  i t  is  not enough to know the nature of the 
roles and expectations — although, to be sure , t h e i r  behavior 
cannot be understood apart  from these — but we must also know 
the nature of the indiv iduals  inhabi ting the roles and react ing 
to  the expectations. That i s ,  in addition to the nomothetic or 
normative aspects,  we must consider also the idiographic or 
individualizing aspects of socia l  behavior.  We must, in ad­
d i t ion  to  the socio logical  level of analysis ,  include the psy­
chological level of analysis.®
Therefore, the concept of personal i ty  must be included.
Getzels defines  personali ty  as,  "the dynamic organization within the 
individual of those need-disposi tions  that  govern his  unique react ions  
to  the environment."9 He fu r ther  defines need-dispositions with Parsons 
and Shi ls  as,  "individual tendencies to or ien t  and act with respect 
to objects  in cer ta in  manners and to expect ce r ta in  consequences from 
these a c t i o n s . A c c o r d i n g  to Getzels,  "Role-personality conf l ic ts
Q
Halpin, lo c . c i t . .  p. 154.
9 lb id .
l®Talcott Parsons and Edward A. S h i l s ,  Toward A General Theory 
of Action. (Cambridge, Mass.: Harvard University Press ,  1951), p. 114.
7
occur as a funct ion of discrepancies  between the pa t te rn  of expectations 
a t taching t o  a given ro le  and the pat te rn of need-disposi tions  char­
a c t e r i s t i c  of the incumbent of the r o l e . "11 The army private  with a high 
need for "ascendance" and the army sergeant with a high need for  "sub­
mission" may be used as an i l l u s t r a t i o n .  There is  a mutual i n t e r ­
ference between ro le -expecta t ions  of the nomothetic dimension and the 
need d ispos i t ions  of the idiographic dimension. Thus, the individual  
must choose whether he w i l l  f u l f i l  individual needs or in s t i t u t i o n a l  
requirements.  I f  he chooses to  f u l f i l  the requirements,  he i s  in a 
sense shortchanging himself.  I f  he chooses to f u l f i l  his  needs, he i s  
shortchanging his  ro le .  In e i th e r  instance, there i s  co n f l i c t .  In 
p rac t ice  compromise is  found to  be the most frequent answer, "but in 
any event, the nature of the forthcoming behavior i s  quite d i f f e ren t  
when the expectations  and the d ispos i t ions  are discrepant than when 
they are congruent ."12
The Perceptual Theory of Behavior
Getze ls ’ view th a t  personal i ty  is  dependent upon the need- 
d ispos i t ion  of any given individual i s  consis tent  with that held by 
several men writing in the f i e ld  of perceptual theory. Bi l ls  
b r ie f ly  describes  the theory in the following manner:
. . . t h i s  theory holds that  behavior i s  consis tent  with 
a behaver’s perceptions about the world in which he l iv es .
His perceptions are influenced by several var iables  in­
cluding: h is  needs and values, the presence or absence of 
t h r e a t ,  opportuni t ies  for  experience with s t im ul i ,  the 
p e rc e iv e r ' s  physiological  s t a t e ,  and his b e l i e f s  about him-
l lRalp in ,  l o c . c i t . . p. 161.
12ibid.
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s e l f  and other  people. These l a t t e r  b e l ie f s  include f ac to rs  
such as se lf -concep t ,  concept of the ideal s e l f ,  acceptance 
of s e l f ,  and b e l i e f s  about other people's  acceptance of them­
s e lv e s .13
Leckyl^ s t r e s se s  the drive to  maintain or enhance the con­
s is tency of the core of the pe rsona l i ty ,  the value system. Snygg and 
Combsl^ see as the fundamental need in behavior the maintenance and 
enhancement of the phenomenal or perceived s e l f .  Rogers^^ apparently 
includes physiological as well as psychological aspects in h is  "basic 
drive" and emphasizes the need to maintain or enhance s e l f -o rgan iza t ion .  
iVhile Stagner^^ maintains that  the s e l f  functions as a perceptual object 
for the indiv idual ,  who, in tu rn ,  seeks to maintain perceptual constancy 
with regard to i t .
B i l l s  concludes t h a t ,  " a l l  of these views appear to  have much 
in common." In e f fec t  they s t a t e  that  "the basic human need i s  the 
drive to  preserve and enhance s e l f -o rg a n iz a t io n . "1® He fu r the r  concludes 
tha t  the "Enhancement of psychological organization implies two char­
a c t e r i s t i c s :  (1) th a t  the individual has information r e l a t iv e  to his
11Robert E. B i l l s , " Index  of Adjustment and Values," (Auburn 
Alabama, Department of Psychology, 1956), p. 5.
^^Prescott  Lecky, Self  Consistency. (New York: Island Press ,  
1945), pp. 1-154.
l^Donald Snygg and Arthur W. Combs, Individual Behavior. (New 
York: Harper Bros., 1959), pp. 1-522.
^^Carl R. Rogers, C l ien t - Centered Therapy. (Boston: Houghton 
Mifflin Co., 1951), pp. 1-560.
17Ross Stagner,  "Homeostasis as a Unifying Concept in Person­
a l i t y  Theory," Psychological Review, LVIII (April,  1951), 5-17.
l®Robert B i l l s ,  Edgar Vance, and Orison McClean, "An Index of 
Adjustment and Values," Journal of Consulting Psychology. XV, (June,
1951), p. 257.
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present se l f -o rgan iza t ion ,  and (2) tha t  the individual has a view of 
himself as he wishes to be."^^ The former has been referred to as the 
"self-concept"  by Raimy^® while B i l l s  designates the l a t t e r  as the 
"concept of  the ideal s e l f . "21
B i l l s  maintains that much of an ind iv idua l ' s  behavior is  
"aimed at bridging the gap" between these two concepts. The amount of 
s e l f - s a t i s f a c t io n  the individual  derives in whatever he does is  d i re c t ly  
re la ted  to the "difference he perceives between his  self-concept and 
h is  concept of his  ideal s e l f .  Personal maladjustment e x i s t s  when the 
discrepancy between the two i s  s u f f ic ien t ly  large as to cause unhap­
p in e ss . "^2
B i l l s  sees soc ia l  maladjustment developing where an individual 
"perceives himself as more or less  adequate than his  p e e r s . "22 The 
soc ia l ly  adjusted person bel ieves himself to be adequate in his 
worth, dignity  and in teg r i ty  and believes tha t  other people have 
s imilar  perceptions about themselves.
The Getzels-Guba model and the perceptual theory of behavior 
as viewed by Lecky, Rogers, Snygg, Combs, B i l l s ,  and others have d i r e c t  
implicat ions  for the f i e ld  of teaching. Snygg and Combs are quite 
emphatic on th i s  point:
l^Ibid.
2®V. C. Raimy, "Self  Reference in Counseling Interviews," 
Journal of Consulting Psychology, XII (Jan.-Feb.,  1948), 154.
2^B i l l s ,  "An Index of Adjustment and Values," p. 261.
22Bil ls ,  "Index of Adjustment and Values," p. 6.
23lbid.
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Whether he i s  aware of the fac t  or not,  every tea c h e r ' s  
behavior i s  a d i r e c t  outgrowth of his  b e l ie f s  about what 
people are l ik e .  Accurate b e l i e f s  make possible  e f fec t ive  
teaching and s a t i s fy ing  experiences with educat ion.24
. . .  No one can escape the consequences of h is  own 
b e l ie f s ,  and teachers are no exception. The effect iveness  
of teaching then wil l  be dependent in par t  upon the kinds 
of goals and purposes the teacher  has d i f f e r en t ia te d  in 
his  phenominal f i e ld  and which th e re a f te r  serve as the 
producers of h is  behavior .25
. . . How a teacher  behaves in the classroom depends 
not only on how he sees his  students  and the s i tu a t io n  in 
which he i s  involved, but a lso ,  upon how the teacher sees 
himself. Like everyone e lse ,  teachers are seeking per­
sonal adequacy and th e i r  behavior wil l  be deeply affected 
by the degree of adequacy they have a c h i e v e d . 2 °
Thus, a t  le a s t  a p a r t i a l  solut ion to  ro le -persona l i ty  co n f l ic t s  
a r is ing  in the i n s t i t u t i o n  known as the public school may be found in 
more adequately understanding the ro le  incumbent's perceptual f i e ld  in 
reference to h is  se lf -concept ,  se lf-acceptance,  concept of his  ideal 
s e l f ,  discrepancy between self -concept and concept of h is  ideal s e l f ,  
and his perceptions of how other people accept themselves.
The Index of Adjustment and Values, used in th i s  study, has 
been designed to  measure these var iab les .  I t  has been described as 
"an instrument th a t  can r e f l e c t  cumulative e f fec ts  of in te r-personal  
r e la t ions  and can assess  current  s ta tu s  of the perceptions of s e l f  and 
other people . . ."2^
24$nygg and Combs, J ^ .  £ i t . , p. 402.
25lbid..  p. 403.
2 6 l b i d . .  p .  4 0 6 .




The Index of Adjustment and Values i s  a s e l f - r a t i n g  device in 
which the subject  responds to  49 t r a i t  words (see Appendix C). Scores 
from the lAV provide a descr ip t ion  of the individual and his  r e l a t io n ­
ship to a group. An in d iv id u a l ' s  responses to the 49 t r a i t  words re ­
veal his  s e l f -d e sc r ip t io n  and also  give an indicat ion  of t h e i r  r e la t ive  
importance for  him. An understanding of the su b je c t ’s se lf -perce ived  
re la t io n  to  the t o t a l  group may be obtained by comparing his  t o t a l  
scores with those of the  norm group.
Bills^® has conducted various studies in an e f f o r t  to determine 
the personal and behavioral c h a ra c te r i s t i c s  of people with d i f f e ren t  
scores on the lAV. As a re su l t  of his  studies  he f e l t  j u s t i f i e d  in 
s ta t in g  th a t :
. . . people with above average discrepancy scores wil l  
show more Rorshach signs of depression than people with 
below average discrepancy scores,  tha t  people with below 
average accep tance-of -se l f -  scores wil l  report  more psycho­
somatic symptoms than people with acceptance-of-self  scores 
above the mean, and th a t  people with below average accep­
t a n c e -o f - s e l f  scores blame themselves for  t h e i r  unhappiness 
and f a i l u r e  whereas people with acceptance-of-se lf  scores 
above the mean blame circumstance, themselves, and other 
people .2"
Other in t e rp r e ta t io n s  which may be made from lAV responses 
concern s e l f  and s e l f - o th e r  concepts.  B i l ls  s ta te s  th a t  "Recent 
research shows tha t  people can be grouped roughly according to t h e i r
2®Bills, "Index of Adjustment and Values," p. 13.
Z Îbid.
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perceptions of themselves and th e i r  p e e r s . The f i r s t  group consis ts  
of those who accept themselves and fee l  th a t  others  in t h e i r  peer group 
are equally or more accepting of themselves. Those people are referred 
to  as (+ +).  The second group i s  comprised of people who r e j e c t  them­
selves  but fee l  th a t  others in th e i r  peer group are more accepting of 
themselves. Persons exhibi t ing  these responses on the lAV are referred 
to as (- +).  The th i rd  group cons is ts  of those who accept themselves 
but believe th a t  others in t h e i r  peer group are not as accepting of 
themselves. Persons in th i s  category are re fe r red  to as (+ - ) .  People 
who r e jec t  t h e i r  own selves and believe tha t  others  r e je c t  themselves 
even more are placed in a fourth group and re fe r red  to as (- - ) .
B i l l s  conducted research using the lAV with 1599 high school 
senio rs .  The r e s u l t s  showed 24.8 per cent in the (+ +) category,
27.8 per cent in . th e  (- +) category, 38.4 per cent in the (+ -)  group 
and only 9 . 1  per cent in the (- -) group.
A sample of 564 university  students  gave s im i la r  r e s u l t s .
The universi ty  sample contained 25.2 per cent in the (+ +) c l a s s i f i c a t io n ,  
34 per cent in the (- +) c l a s s i f i c a t io n ,  33.9 per cent in the (+ -) 
category, and only 6 per cent in the {- -) ca tegory .^2
B i l l s  c i t e s  other research in which he was concerned with only 
the f i r s t  three  lAV ca tegor ies :
^%obert E. B i l l s ,  About People and Teaching. XXVII, No. 2 
(Bullet in  of the Bureau of School Service, College of Education, Univ. 
of Ky., Lexington, Dec., 1955), p. 20.
^^B i l l s ,  "Index of Adjustment and Values," p. 74.
32ibid.
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. . . research has shown th a t  + + people are democratic in d i ­
viduals  who have a high regard for  the d ign i ty ,  worth, 
and in teg r i ty  of people, including themselves, and f a i th  
in the efficacy of group ac t ion .  To a l e s s e r  degree the 
- + holds these same b e l i e f s  and a t t i tudes  but he cannot 
believe that people are as worthy as does the + + because 
of h is  a t t i tu d es  toward himself .  The + -  person wil l  
obviously rank lowest in these  idea ls .
The same research has shown tha t  when experienced 
educational leaders  describe ideal leaders,  they describe 
+ + people. Likewise, when superintendents are asked to 
estimate the success of t h e i r  pr incipals ,  supervisors ,  
supervis ing teachers ,  and a s s i s ta n t  superintendents,  they 
designate + + people as most successful, - + people as 
next most successful ,  and + -  people as l e a s t  successful .
Preliminary f indings ind ica te  that  the same fac tors  are 
important for success in teaching.  Principals  name + + 
people as th e i r  most successful  teachers,  - + people as 
t h e i r  next most successful group, and + - people as t h e i r  
le a s t  successful t e a c h e r s .33
Research Design 
Defini t ions
As used in t h i s  study the term "self-concept" includes those 
par ts  of the phenomenal f i e ld  which an individual has d i f f e r e n t i a t e d  as 
r e l a t iv e ly  s tab le  and c h a r a c t e r i s t i c  of himself.
The term " se l f -o th e rs  concept" refers to the view one holds of 
those par ts  of the phenomenal f i e ld  which he has d i f f e r e n t i a t e d  as 
r e l a t iv e ly  s tab le  and c h a r a c t e r i s t i c  of himself as r e la ted  to  h is  view 
of the par ts  of the phenominal f i e l d  others d i f f e r e n t i a t e  as r e l a t iv e ly  
s ta b le  and c h a ra c te r i s t i c  of themselves.
^^B ills ,  About People and Teaching, p. 21.
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"Total teaching experience" re fe rs  to the t o t a l  number of years 
a teacher has taught.
Vi/hen the term "length of building assignment" is  used, i t  means
the number of consecutive years a teacher has taught in a given bui lding.
"Average length of building asiigniaent" i s  the to t a l  number of 
years taught divided by the number of buildings in which a teacher has 
had one or more years of teaching experience.
The l e t t e r s  "lAV" are used as an abbreviation of the name of
the t e s t  instrument,  "Index of Adjustment and Values."
An "elementary teacher" is  one who teaches in any of the grades 
from one through six .
Delimitations
The study was limited to elementary teachers in the Wichita, 
Kansas public school system. The study sample was limited to two-hundred 
elementary teachers .  I t  was concerned with only length of building 
assignment, t o t a l  teaching experience, age, and sex of elementary 
teachers as they re la te  to the variables  measured by the Index of 
Adjustment and Values. I t  was further  l imited by the imperfections of 
paper and pencil  measuring devices and by those to which a l l  s e l f -  
ra t ing devices are prone. No attempt was made to e s tab l i sh  cause and 
ef fec t  r e la t ionsh ips .
Hypotheses to be Tested
Through the use of the lAV th i s  study proposed to inves t iga te  
the nature of s e l f  and s e l f - o th e r  concepts held by elementary teachers
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as they re la te  to length of building assignment, length of teaching 
experience, age, and sex of the teacher .  I t  was assumed that  each of 
these var iab les  would a f fec t  the proportions of elementary teachers 
exhib i t ing  ce r ta in  s e l f  and s e l f -o th e r  concepts indicated by the lAV 
ca tegor ies ,  (+ +),  ( -  +), (+ - ) ,  and (- - ) .  On the basis of th i s  
assumption the following null  hypotheses were made:
1. Variations in the length of building assignment have no 
e f fec t  on the proportions.
2. Variations in the length of teaching experience have no 
e f fec t  on the proportions.
3. Variations in age have no ef fec t  on the proportions.
4. Variation in sex has no ef fec t  on the proportions.
5. Grouping the teachers by length of building assignment 
and sex has no e f fe c t  on the proportions.
6. Grouping the teachers by length of teaching experience 
and sex has no e f fec t  on the proport ions.
7. Grouping the teachers by age and sex has no e f fec t  on
the proportions.
Methodology
Select ion of the Sample. S t r a t i f i c a t i o n  as used in the
se lec t ion  of the representa t ive  sample. The method was used in accord
with the procedures for  obtaining a s t r a t i f i e d  sample as outlined by 
Moser, who s t a t e s :
S t r a t iv i c a t io n  is  a means of using knowledge of the popu­
la t io n  to increase the representa t iveness  and precision of
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the sample . . . But i t  i s  of course v i t a l  tha t  the se lec t ion  
within s t r a ta  is made r a n d o m l y . 34
The chances are tha t  a simple random sample would produce 
a proportionate d i s t r ib u t io n  . . . but i t  would not be ex­
ac t ly  the same. S t ra t i fy in g  by special subject insures  that  
i t  i s  so . . . and wil l  tend to increase the precis ion of the
r e s u l t s . 35
Individual cards showing a tea c h e r ' s  name, t o t a l  teaching ex­
perience and current building assignment were made from reports  sub­
mitted by pr inc ipa ls  and from the c i ty  teachers  d i rec tory .  The cards 
were then divided by length of experience of each teacher .  Those cards 
ind ica t ing  a teacher with from zero to six years experience were marked 
with an "A" and placed in one p i l e .  Those with from seven to th i r t e e n  
years  experience were marked with a "B" and placed in a second p i le .  
Those with fourteen or more years experience were marked with a "C" and 
placed in .a  th i rd  p i l e .  The method described by Moser as making the 
sample "se lec t io n  with probabi l i ty  proportionate to the s ize"^^ was used 
in determining the sample from each group. Since groups A, B, and C 
comprised 25, 20 and 55 per cent of the t o t a l  elementary teacher  popu­
la t io n  respect ively ,  a proportionate  random sample was taken from each. 
The sample was composed of 117 primary and 83 intermediate teachers 
who comprised 58.5 and 41.5 per cent of the t o t a l  respect ive ly .
Collection of the Data. Each of the 80 elementary schools in 
the system was represented in the random sample by one or more teachers .
34c. A. Moser, Survey Methods in Social In v e s t ig a t io n s . (London; 
William Heinemann, Ltd. 1959), p. 78.
S^i b i d . .  p. 79.
3&Ibid. .  p. 98.
17
L e t te rs  were sent to each building pr inc ipa l  (see Appendix E) b r ie f ly  
explaining the study and request ing th a t  he forward enclosed l e t t e r s  to  
the teachers se lected in tha t  building.  The l e t t e r s  to the teachers 
(see Appendix F) requested t h e i r  p a r t ic ip a t io n  as one in the sample 
represent ing the system and es tabl ished  a time when they would be able 
to  complete an lAV instrument.  The lAV was administered on two consec­
u t ive  days with approximately ha lf  of the to t a l  group in attendance on 
each day. Teachers completing the lAV represented 75 of the 80 
elementary schools in the system.
Scoring the Responses
Each t e a c h e r ' s  scores were obtained by adding each of the 
Columns. Before adding Columns I and I I I  the ratings  on negative t r a i t s  
were reversed so th a t  they would have meanings comparable to  the 
ra t ings  on pos i t ive  t r a i t s .  For example, in Column I ,  i f  the response 
to  the word, "Cruel" was a 1 the subjec t was saying, "Seldom am I a cruel 
person."  Since t h i s  i s  a negative t r a i t  he gave himself the  highest 
possible  ra t ing  — comparable to a ra t ing  of 5 on a pos i t ive  t r a i t  
such as "Considerate."  For the t o t a l  score of Column I or I I I  to re ­
f l e c t  that a 1 on a negative t r a i t  is  a high rating, the 1 was 
changed to  a 5. A 2 on a negative t r a i t  became a 4, and 3 remained the 
same, a 4 became a 2, and a 5 became a 1. Columns I ,  I I ,  and I I I  were 
added a f te r  the negative t r a i t  scores were reversed. Their sums are 
the se lf -concept ,  accep tance-of-se l f ,  and concept of the ideal  s e l f  
scores respec t ive ly .
The discrepancy score was obtained by finding the sum of the 
d ifferences  between Column I and Column I I I  without regard for  sign.
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The su b jec t ' s  perceptions about how others in his peer group 
accept themselves were obtained by making s imilar  computations with 
the scores in Columns I,  I I ,  and I I I  of the "Others" Index.
By comparing the acceptance-of-se lf  score of the "Self" Index 
with the Column I I  score of the "Others" Index the subjects were 
divided into four ca tegories :  (+ +),  (- +), ( t - ) ,  and (- - ) .  The f i r s t  
of each of these signs re fe rs  to the acceptance-of-sel f  score of the 
"Self"  Index. I f  th i s  score was as large as or greater  than the mean 
score for that Column the sign is but i f  i t  was below the mean the
sign i s
The second sign in each pa i r  was obtained by comparing the 
Column II  score of the "Others" Index with the acceptance-of-self  score 
of the "Self" Index. I f  the Column I I  score from the "Others" Index 
was equal to or g rea ter  than the "Self"  Column I I  score the second sign 
i s  " f" .  I f  i t  was less i t  i s
Analysis of Data
Demographic data was cor re la ted  on the basis of length of bu i ld ­
ing assignment, t o t a l  teaching experience, age, and sex. Teachers were 
grouped hy these var iables .  The number fa l l ing  in the various lAV 
categories  were computed and comparisons made. Chi-square i s  the s t a t i s ­
t i c a l  technique tha t  was used in t e s t in g  a l l  hypotheses in the study.
Value of the Study
The study r e su l t s  give some indicat ion as to the j u s t i f i c a t i o n  
of current  notions regarding a t t i t u d e s  of teachers who have spent long
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lengths of time in a s ingle  building assignment. The data presents in ­
formation tha t  can be of value to an adminis trator  as he attempts to 
resolve  problems resu l t ing  from ro le -persona l i ty  c o n f l ic t .  The f indings  
have implications for  assignment and t ra n s fe r  p o l ic ie s .
One of the t e s t s  of the adequacy of a theory is  that  i t  be 
h u e r i s t i c .  This study growing out of the socia l  process theory of 
adminis trat ion and the perceptual theory of behavior produces data 
which indicates  t h e i r  adequacy in th is  respect.
The study re su l t s  serve to fur ther  val idate  the use of the 
lAV as an instrument capable of accurately describing s e l f  and s e l f -  
other  concepts.  The r e su l t s  also point to possible uses of the lAV 
in the areas of teacher  select ion and t ra in ing .
CHAPTER I I  
LITERATURE ON RELATED STUDIES
The views of Snygg and Combs and others concerning the impor­
tance of the concepts and a t t i t u d e s  of teachers  appear to be shared by 
several wri te rs  in the f i e ld  of education. In an a r t i c l e  appearing in 
the School Executive, Martin Seeger s t a t e s  that " there  can be no ques­
t ion but tha t  the a t t i tu d e  of the teacher  . . . w i l l  have some effec t  
upon her performance as a teacher ."^
A. S. Barr would concur with Seeger 's point of view as he makes 
the following statements:
F i r s t  of a l l  the t e a c h e r ’s a t t i t u d e  wil l  l imit  in a very 
real  way her progress in learning to teach.  I t  w i l l  d e te r ­
mine the kinds of modificat ions she i s  wil l ing  to  attempt 
in her teaching, the energy with which the changes are pur­
sued and the learning th a t  takes p l a c e . 2
Many s tudies  have been made with reference to teachers '  a t t i ­
tudes. However, r e l a t iv e ly  few have been d i re c t ly  concerned with 
teacher  a t t i tu d e s  and experience.  Fred T. Tyler, writing in the School 
Review, asks the following questions:
^Martin L. Seeger, "A Twenty-Year Sampling of Teacher A t t i tudes ,"  
School Executive. LXXV (December, 1955), p. 46.
2a. a. Barr and Nels 0. Happen, "The Att itude of Teachers Toward 




Is "number of years  of experience" a f ac to r  tha t  may in­
t e r f e r e  with the formulation of sound predic t ive  formulas 
or with statements  about personality  t r a i t s  of successful 
teachers? Does a l i fe t ime of teaching (or even one year) 
leave a t e a c h e r ' s  personali ty  pat tern  unscathed?^
Tyler f ee l s  there i s  a need for educators to  know more about 
" th i s  f ac to r  of teaching experience and i t s  e f fec t  on personali ty  and 
i t s  measurement. The influence may be negl ig ib le ,  but we should know 
tha t  t h i s  i s  so before we ignore i t . " 4
Using the Minnesota Teacher Attitude Inventory as a basis  for 
comparison, Rabinoivitz and Rosenbaum conducted a study involving the
comparison of the a t t i t u d e s  held by students immediately p r io r  to en­
te r ing  teaching and th ree  years a f t e r  t h e i r  i n i t i a l  teaching experience.
One thousand s ix  hundred twenty-eight students took the t e s t .  Three
years l a t e r  copies of the MTAI were sent to 479 teachers .  Three hundred 
fo r ty - th ree  or 70 per cent responded. According to the authors,  the data 
in th i s  study provided:
. . . c le a r  evidence tha t  the in terva l  of about three 
years between the administering of the MTAI to  student 
teachers  and the administering to experienced teachers  
was accompanied by a s t a t i s t i c a l l y  s ign i f ican t  decrease 
in MTAI scores .  I f  the MTAI is  interpre ted as the t e s t
manual suggests ,  the decline in score must be regarded
as a d e te r io ra t io n  in teacher a t t i tudes  tha t  are assoc i ­
ated with the a b i l i t y  to es tab l i sh  rapport with p u p i l s . 5
However, attempts to  r e la te  the decline in score to factors  in 
teaching experience produced equivocal r e su l t s .  While the decline did
3pred T. Tyler,  "Teacher Persona l i t ies  and Teacher Competencies," 
School Review. LXVIII, No. 4 (Winter, 1960), p .  48.
^ Ib id .
^William Rabinoivitz and Ida Rosenbaum, "Teaching Experience and 
Teachers A t t i tu d e s , "  Elementary School Journal . LX, (March, 1960), p. 313.
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not seem to  be rela ted  to  indices of school d i f f i c u l ty ,  i t  did appear 
to  be re la ted  to  the area (in or out of New York) in which the teachers  
obtained most of th e i r  teaching experience.
In considering the items that  made up the inventory, the authors 
f e l t  tha t  the decline in score seemed less  clear ly  a de te r io ra t io n  in 
a t t i t u d e s  :
Items tha t  seem to r e f l e c t  cynicism, h o s t i l i t y ,  or puni­
t iveness showed l i t t l e  change; the generally accepting view 
th a t  student teachers expressed toward pupils seemed s tab le .
The decline in score can be a t t r ib u te d  to two fac to rs :  Response
set.changes and an increased emphasis on l imits  and standards.
These changes are subject  to several in t e rp re ta t io n s .  
Undoubtedly, they can be regarded as unfortunate indica t ions  
of how favorable a t t i t u d e s ,  b u i l t  up in college,  erode and 
d e te r io ra te  in the classroom. The response set  change may be 
seen as evidence that  the teachers  los t  some of t h e i r  con­
fidence and ce r ta in ty .  Or, the change in a t t i tu d e s  may be 
in te rp re ted  as the beginning of a hardening process tha t  
w i l l  soon turn in to  b i t t e rn e s s ,  d i s t r u s t ,  and agress ion.
A far less  gloomy view of these findings is  also pos­
s ib l e .  The response se t  change may be seen as a sign of 
the more mature, tempered Judgement that experience may be 
expected to  bring. The change in a t t i tudes  may indicate  
a r e a l i s t i c  adaptation to  the demands of classroom l i f e . "
A similar  study by Day was conducted in F lor ida .  The MTAI 
was f i r s t  administered to 1% col lege senior?, 40 male and 156 female, 
immediately upon th e i r  re turn  to  campus from internship teaching s e r ­
vice in the public schools.  Of th i s  group 87 were elementary in terns  
and 109 were secondary i n t e r n s . '
&Ibid.. p. 318.
^Harry P. Day, "Att itude Changes of Beginning Teachers a f t e r  
I n i t i a l  Teaching Experience," Journal of Teacher Education. X (September,
1959), p. 326.
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One year  l a t e r  a follow-up study was undertaken. Of the 196 
in te rns ,  135 were employed as fu l l - t im e  teachers.  One hundred nine 
responses were received from the 135 who were teaching. Of the 61 who 
were not teaching,  37 returned completed mater ia ls .
According to  Day :
An examination of the t e s t  r e su l t s  for the teaching group 
revealed a mean loss  of 20.0 a f t e r  the f i r s t  s ix  months of 
teaching, as compared with a mean loss of 3.94 a f t e r  the 
f i r s t  s ix  months of teaching as reported by the t e s t  authors.
The t e s t  r e s u l t s  from the non-teaching group revealed a mean 
loss of only 1.5.®
No fac to r  other  than f i r s t - y e a r  teaching experience ap­
peared to  d is t ingu ish  one group of graduates of the teacher 
t ra in ing  program . . . from the other group of graduates.^
David G. Ryans conducted a comprehensive and de ta i led  e igh t-  
year research study, pa r t  of which involved teacher a t t i t u d e s  and ex­
per ience.  The study, sponsored by the American Council on Education 
and supported by the Grant Foundation, was concerned with cer ta in  per­
sonal and soc ia l  c h a r a c t e r i s t i c s  of teachers .  Approximately 100 sepa­
ra te  research pro jec ts  were undertaken with more than 6,000 teachers  
in 1,700 schools and about 450 school systems p a r t ic ip a t in g .  The 
major objects were:
(1) To id e n t i fy ,  analyze, and describe some of the pat terns  
of t e a c h e r s ’ classroom behavior and teachers '  a t t i t u d e s ,  view­
points,  arid i n t e l l e c t u a l  and emotional q u a l i t i e s .
(2) To i so la t e  and combine in to  scales s ig n i f ic an t  cor­
r e la te s  (provided by responses to  se l f - rep o r t  inventories  
concerned with t e a c h e r s ’ preferences, experiences, s e l f ­
appra isa ls ,  judgments,  and the l ike)  of some of the major 
dimensions of teacher  behavior — scales which might be
Gibid. .  p. 327.
9%bid. .  p. 328.
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used in evaluat ing and predic t ing  important teacher  charac­
t e r i s t i c s .
(3) To compare the c h a ra c te r i s t i c s  of various groups 
of  teachers  when they had been c la s s i f ie d  according to 
such conditi 
c u l tu ra l  climate
;ions as age, experience, sex, s ize  of school,  
[i  of the community, and the l i k e . l ^
One phase of the study compared low experience teachers with 
high experience teachers  with reference to "cer ta in  pat terns  of ob­
servable classroom behavior, and the manifestations of re la ted  a t t i -  
tud ina l ,  cognit ive , and emotional t r a i t s . C o m p a r i s o n s  were made in 
l ig h t  of the means and standard deviations of the various teacher 
groups on the following c h a ra c te r i s t i c  scales:
X(.Q f r iend ly ,  understanding classroom behavior
Yqq responsib le ,  systematic businesslike classroom 
behavior
s timulat ing ,  imaginative classroom behavior 
RgQ favorable opinions of pupils
favorable opinions of democratic classroomico ';eduresproc
Qgo favorable a t t i t u d e  toward administ rat ive and 
other school personnel




VgQ v a l id i ty  of responsel2
l%avid  G. Ryans, C h a ra c te r i s t i c s  of Teachers. (Washington: 
American Council on Education, 1960), p. 369.
l l l b i d . .  p.  285.
I Z lb id . .  p. 295.
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An analysis  of the data led Ryans to  summarize th a t  there  was a:
general tendency for teachers with extended experience 
to score lower than less  experienced teachers  on most of 
the var iab les ,  Yg_ (responsible,  business like behavior in 
the classroom) being a notable exception, with the more 
experienced teachers  scoring s ign i f ican t ly  higher than the 
less  experienced. ^
One of the most recent invest igations  of teacher a t t i t u d e  and 
experience i s  th a t  of Willard North of the University of Arkansas.
North compared 116 teachers  with four to eleven years experience with 
117 teachers with one to  three years experience. The instrument used 
attempted to measure the four following a t t i tu d e  areas: (1) teacher-
pupil  r e la t ionsh ips ,  (2) administrat ion,  (3) profession,  and (4) com­
munity. Using fac tor  analysis  North did not find that  a s ig n i f i can t  
difference ex is ted  in the a t t i t u d e  s truc ture  of teachers  with low 
experiences as re la ted  to teachers with high e x p e r i e n c e .
A concept of importance to  perceptual theory and of p a r t i c u la r  
relevance to the perceptual  ca tegories  developed by B i l l s  deserves b r ie f  
mention here. This i s  the concept of an ideal ized s e l f  image discussed 
by Karen Horney, The term as used by Homey corresponds to  notions of 
ideal self-images widely accepted and discussed in the l i t e r a t u r e  of 
socia l psychology. The idea of an idealized image i s  very well defined 
by Horney as,  . . a wishful s e l f -p ic tu re  . . . (which) serves the
I S lb id .. p. 293.
^ % i l l a r d  E. North, "A Study of the Relationship between 
Teaching Experience and the Fac to r ia l  Structure  of Teachers A t t i tudes ,"  
(Unpublished Doctor’s D is se r ta t ion ,  the University of Arkansas, 
F ay e t tev i l le ,  1961).
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function of providing an enduring goal toward which the individual  can 
d i rec t  his a c t i v i t i e s .
Cummins used the Index of Adjustment and Values with four 
p r inc ipa ls ,  ninety-two high school teachers and one hundred nineteen 
12th grade students  in two communities in an attempt to determine 
whether or not a s ig n i f ic an t  re la t ionship  existed between the teachers '  
acceptance of s e l f  and others and the s tudents '  acceptance of s e l f  and 
others.  The data revealed that  students in high school "A" d if fered  
s ig n i f i c a n t ly  from the students in school "B" in t h e i r  s e l f -o th e r  
a t t i t u d e s .  Teachers in school "A" differed s ig n i f i c a n t ly  from those in 
school "B" in th e i r  s e l f -o th e r  a t t i t u d e s .
A second hypothesis of the study predicted a s t a t i s t i c a l l y  
s ign i f ican t  r e la t io n sh ip  between a teacher 's  acceptance of s e l f  and 
others and her perception of her role  as a teacher .  Data from the lAV 
was used along with a teacher role  concept Q-sort that  was developed 
on a continuum from accepting — permissive to r e j e c t in g .  The r e su l t s  
were s t a t i s t i c a l l y  s ig n i f ic a n t .
Of the ninety-two teachers,  the lAV id e n t i f i e d  seven as persons 
who rejected both s e l f  and others and would be c l a s s i f i e d  as (- - ) .  An 
analysis  of ro le  so r t s  of these seven revealed tha t  each del ineated a
l^Karen Horney, "Conflict  Among Self-Other A t t i tudes ,"  in 
Theodore Newcomb, Social Psychology. (New York: Dryden Press,  1950), 
p. 386.
E. Cummins, "Research Insights  in to  the Relationship 
between Teacher 's  Acceptance Att i tudes,  Their Role Concept, and Student 




role which would be "characterized by misanthropic a t t i tu d e s  and be­
haviors."^® The seven teachers  placed the following items in the upper 
end of the continuum claiming them as most c h a ra c te r i s t i c  of t h e i r  
teaching :
—Rejects those students  who do not l ike  her.
—Puts student to  the t e s t  whenever possible to strengthen him.
—Spurs student to g rea ter  e f fo r t  by making him ashamed of h is  
inadequacies .
—Introduces the element of competition into her c la sses .
- -Ant ic ipa tes  student e f f o r t  to cheat on examinations.
—Conditions student  to face the hard r e a l i t i e s  of adul t  l i f e .
—Protec ts  s tudents  from a natura l  tendency toward 
delinquency.
—Punishes students  in proportion to  the seriousness 
of h is  offenses.
—Keeps her desk locked and teaching mater ia ls  securely 
locked while not using them.l^
Cummins summarized the study with a word of caution:
In the i n t e r e s t  of a c lea re r  understanding of these f indings ,  
i t  should be pointed out tha t  t h i s  e f fo r t  was in the nature of 
a p i l o t  study. No claim i s  made to a cause-effect  r e l a t i o n ­
ship between these f a c t o r s . 20
Cummins' f indings would tend to  subs tan t ia te  the perceptual 
theory of behavior and would lend support to the statements made by 
Snygg and Combs (see pages 9 and 10). They also lend support to B i l l s '  
s tudies  (c i ted  on pages 11 and 12) and point to fu r the r  uses of the
l®I b i d .
l^i b i d .
2®lbid..  p. 198.
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Index of Adjustment and Values in the f i e ld s  of teaching and admini­
s t r a t io n .
CHAPTER I I I  
PRESENTATION OF DATA
General Information 
A de ta i led  breakdown of the data concerning the various sub­
groups of teachers  and lAV categories  i s  presented in Tables A and B 
in Appendix A. I t  i s  not necessary to report here a l l  information 
shown in the Tables.  However, some review of the per t inent  mater ia l is  
necessary in order to be t te r  in t e rp re t  the data in the study.
Composition of the Sample 
The t o t a l  sample of 200 elementary teachers  comprised 17.88 per 
cent of the 1,118 elementary teachers  in the Wichita public school sys­
tem. Elementary male teachers averaged 9.83 per cent and female elemen­
tary teachers averaged 90.16 per cent of the Wichita elementary teacher 
population. The study sample of 200 teachers consisted of 18 men and 
182 women comprising 9 per cent and 91 per cent of the sample t o t a l  re ­
spect ive ly .  The 18 male teachers represented 16.36 per cent and the 
182 female teachers  represented 18.05 per cent of the t o t a l  number of 
male and female elementary teachers  in the system.
The overal l  average teacher  age was 43.25 years .  Male teachers  
ranged in age from 21 to  55 with an average of 31 years .  The age of 
female teachers  ranged from 21 to  65 with an average of 44.14 years .
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Total teaching experience ranged from 1 to  45 years with an 
overal l  average of 16.38 years.  Female teachers  had a teaching experi­
ence range of from 1 to 45 years with an average of 17.36 years .  Male 
teachers  ranged in teaching experience from 1 to 26 years with an average 
of 6.44 years.  Approximately three in every four teachers  had experi­
ence outside the Wichita system. Teachers who had taught outside Wichita 
were, on the whole, older  and more experienced than those with teaching 
experience in only the Wichita system. This was re f lec ted  in an overall 
experience average of 19.6 years for those with "outside"  experience as 
compared to 5.52 years fo r  those with "only Wichita" experience.
Married teachers  accounted for  127 or 63.5 per cent and un­
married teachers accounted for 73 or 36,5 per cent of the to t a l  sample. 
Seventeen or 94.4 per cent of the male teachers  were married while only 
110 or 60.4 per cent of the female teachers were married.
Length of time in the current building assignment varied from 
1 to 36 years.  The average length of time in the current  building 
assignment was 7.08 years .
The sample was composed of 117 primary and 83 intermediate 
teachers who comprised 58.5 and 41.5 per cent of the t o t a l  respect ively.  
The 83 intermediate teachers  include the 18 men in the sample.
Dis tr ibu t ion  of lAV Scores
I t  was pointed out in Chapter I tha t  the Index of Adjustment 
and Values was designed to  measure the var iables  of se lf -concept ,  s e l f ­
acceptance, concept of the ideal  s e l f ,  the discrepancy between s e l f -  
concept and concept of ideal  s e l f ,  and an in d iv id u a l ' s  perceptions of
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how other people in h is  peer group accept themselves. Appendix C con­
ta in s  tab les  indicat ing the d i s t r i b u t io n s  of "Self* and "Other" lAV 
scores.  The Concept of S e l f ,  Acceptance of Se l f ,  and Concept of Ideal 
Self  scores were obtained from the "Self" index by adding the f igures  
in Columns I ,  I I ,  and I I I . *  Negative t r a i t  scores were reversed in 
Columns I and I I I  before the Columns were to ta led .  Similar computations 
were made for  the "Others" index.
The maximum possible  score was 245 for each of the three  columns 
in both the "Self" and "Others" indexes. The Concept of Self  scores 
(Self index. Column I ) ,  ranged from a high of 237 to  a low of 147, with 
the average score at  199.1. The Acceptance of Se lf  scores (Self index. 
Column I I ) ,  ranged from 245 to 108 with an average of 101.48. The Con­
cept of Ideal  Self scores (Self index, Column I I I ) ,  ranged from 245 to 
193 with an average of 226.34. The ranges and averages for  the Concept 
of Self ,  Se lf  Acceptance, and Concept of Ideal Se l f  scores on the "Others" 
index were very s imilar  in range and averages.
Class ify ing  Individual Teachers
The Column I I  scores of the "Self" and the "Others" index were 
used to determine the individual  t e a ch e r ' s  lAV category, i . e . ,  (+ +),
( -  +), (+ - ) ,  or (- - ) .  Procedures for making t h i s  judgment were out­
lined in d e t a i l  on page 16 under "Scoring the Responses." Teachers in 
the (+ +) category are accepting of themselves and feel  th a t  others in 
t h e i r  peer group are equally or more accepting of themselves. The ( -  +) 
teachers  r e j e c t  themselves but fee l  tha t  others in t h e i r  peer group
*See lAV Instrument in Appendix B.
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are more accepting of themselves. Teachers c l a s s i f i e d  as (+ - )  are 
accepting of themselves but feel th a t  others in t h e i r  peer group are 
not as accepting of themselves. The (- - )  teachers are not accepting 
of themselves and feel  th a t  others in t h e i r  peer group have s imilar  nega­
t iv e  feelings  concerning themselves.
Discrepancy Scores 
The discrepancy score is  the numerical difference between the 
Concept of Self  score ( to ta l  of Column I ) ,  and the Concept of Ideal Se lf  
score ( to t a l  of Column I I I ) ,  on the "Self"  index. Procedures for d e te r ­
mining these scores were discussed on page 18 under "Scoring the Re­
sponses." The discrepancy scores and t h e i r  frequency of occurrence in
the sample are shown in the tab les  of Appendix C.
Table I shows the discrepancy score averages of the "Self" index
for  various sub-groups of teachers within the study sample. Scores
above the average indicate  sub-groups t h a t  are less  accepting of them­
selves than the average for the t o t a l  group. Scores below the average 
indica te  sub-groups tha t  are more accepting of themselves than the 
average of the t o t a l  group.
The overal l  average discrepancy score for the sample was 26.92. 
Generally,  averages for the various sub-groups approximated the overal l  
average. Unmarried teachers  and teachers  in tlie (- +) and (- - )  ca te­
gories  are the most notable exceptions . The above average discrepancy 
scores of 41.36 and 38.8 for  ( -  +) and ( -  - )  teachers respect ively ,  i s  
to be expected since the nature of t h e i r  c l a s s i f i c a t io n  i s  based upon 
lower than average self -acceptance scores .
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TABLE 1
DISCREPANCY SCORE AVERAGES OF THE "SELF” INDEX BY 
SELECTED TEACHER SUB-GROUPS
Overall Discrepancy Score Average . . . .  26.92
Primary Teachers .........................................  20,10
Intermediate Teachers ...................................... 25.10
Unmarried Teachers .......................................... 30.23
Married Teachers ..............................................  25.02
Male T e a c h e r s ......................................................  28.55
Female Teachers ..................................................  26.76
Teachers with:
No D e g r e e ......................................................  43.00
B.A. D e g r e e ..................................................  29.01
B.A. Degree + 20 H o u r s ...........................  21.64
M.A. D e g r e e ..................................................  25.86
M.A. Degree + 30 H o u r s ..................   27.00
Teachers in (+ +) Category  .....................  21.36
Teachers in (- +) C a t e g o r y .........................  41.36
Teachers in (+ - )  C a t e g o r y .........................  20.55
Teachers in (- - )  C a t e g o r y .........................  38.80
Non-degree teachers  also varied considerably from the average 
with a discrepancy score of 43. Accurate genera l iza t ions  concerning the 
non-degree teachers would be d i f f i c u l t  since there were only two in the 
sample. However, the Table indicates  tha t  teachers with g rea ter  college 
t r a in in g  up to the B.A. + 20 hour c l a s s i f i c a t io n  tended toward less  than
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average discrepancy scores, \vhich would indicate  a greater  than average 
degree of s e l f  s a t i s f a c t io n .  Teachers in the M.A. and M.A. + 30 hour 
c l a s s i f i c a t io n s  exhibi ted discrepancy scores whose average did not d i f f e r  
g rea t ly  from the mean for the t o t a l  group.
Sample Dis tr ibution Among the lAV Categories
The d i s t r ib u t io n  of teachers  in the sample among the four lAV 
ca tegories  included 55 or 27.5 per cent in the (+ +), 51 or 25.5 per cent 
in the ( -  +), 34 or 42 per cent in the (+ - ) ,  and 10 or 5 per cent in the
(- - )  category. The percentage of elementary teachers in the various
ca tegories  approximated those for the 564 college students studied by 
B i l l s  (cited under ’’Instrumentation", p. 12). The percentages of the 
two groups in the (+ +) and (- -)  categories  were very s imilar  while the 
percentages in the (- -i ) and (+ - )  categories  indicated a grea ter  v a r i ­
ance. College s tudents had 34 per cent of t h e i r  group in the ( -  +)
category and 33.9 per cent in the (+ - )  category. This was in contrast 
with the teachers who had 25.5 per cent and 42 per cent in the (-  +) 
and (+ -) categories  respect ively .
Assuming the data to be represen ta t ive  of the two groups th is  
could indicate a pat te rn of response for elementary teachers that  d i f f e r s  
from college students  and perhaps people in general.  That i s ,  teachers 
tend to feel more s a t i s f i e d  with t h e i r  s e l f  concept but also feel tha t  
others are less  s a t i s f i e d  with t h e i r  s e l f  concept.  This tendency could 
a r i se  as a r e su l t  of a concept of the teacher ro le  as "one who imparts 
knowledge" which appears to be commonly held by teachers and lay people 
a l ik e .
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Table 2 shows s ix  teacher sub-groups found within the sample and 
t h e i r  respect ive  numbers and percentages f a l l in g  within the various lAV 
ca tegor ies .  The numbers and percentages in each group c lose ly  approxi­
mate the lAV category averages for the to t a l  sample. Married teachers
in the (+ +) category were above the mean in t h e i r  rep resen ta t ive  per-
»
centage. Unmarried teachers  had above average representat ion in the 
(- +),  (+ - ) ,  and (- -)  c l a s s i f i c a t io n s .
TABLE 2














Married 36 28.3 32 25.2 53 41.7 6 4.7 127
Unmarried 19 26.0 19 26.0 31 42.3 4 5.5 73
Experience: 
Wichita e t .  a l . 42 27.3 38 24.7 64 41.5 10 6.5 154
Wichita only 13 28.3 13 28.3 20 43.4 • • •  •  • 46
Primary 32 27.4 31 26.5 49 41.9 5 4.3 117
Intermediate 23 27.7 20 24.1 35 42.2 5 6.0 83
Sample Dis t.  
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
Teachers with experience only in Wichita had a s l ig h t ly  g rea te r  
than average percentage in the (+ +),  ( -  +), and (+ - )  ca tegor ies .  
Teachers with experience outside Wichita represented a s l ig h t ly  g rea te r  
than average percentage in the (- - )  c l a s s i f i c a t io n .  Generally,  less
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than one per cent deviation from the sample mean separated the primary 
and intermediate teachers  in a l l  four categories .
Table 3 presents  the number and per cent of teachers in the lAV 
categories  grouped by the number of d i f f e ren t  buildings in which they 
have taught .  One hundred seven or 53.5 per cent of the study sample had 
taught in th ree  buildings  or l es s .  Ninety per cent of the t o t a l  sample 
had taught in s ix  bui ldings or l e s s .  Teachers who had three or less  
building assignments had fewer than the average (+ +) and more than the 
average number of ( -  +) and (+ -)  members in th e i r  group.










No. Per No. Per 




1 - 3 28 26.2 29 27.1 46 43.0 4 3.7 107
4 - 6 23 31.5 15 20.5 29 39.7 6 8.2 73
7 - 9 4 20.0 7 35.0 9 45.0 20
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
Teachers with from four to s ix  building assignments in th e i r  
career  were represented by a la rger  than average number of (+ +) and 
( -  - )  members within t h e i r  group. This c l a s s i f i c a t io n  also contained 
fewer than the average number of ( -  +) and (+ -)  teachers .  I t s  members 
tended toward the one extreme of acceptance of s e l f  and a b e l i e f  that
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others  are equally or more accepting of themselves or toward the other  
extreme of g rea te r  than average s e l f - d i s s a t i s f a c t io n  and b e l i e f s  tha t  
others  in t h e i r  peer group were equally d i s s a t i s f i e d  with themselves. 
While these tendencies  exis t ,  they do not appear to be strong enough to 
warrant broad generalizations  concerning teachers in the four to  s ix  
building assignment c l a s s i f ic a t io n .  Except for  the la rger  than average 
number of (— ) teachers  the four to s ix  building assignment group repre­
sents  the most des irab le  lAV category d i s t r ib u t io n  presented in Table 3.
Table 4 shows the number and per cent of teachers in the various 
lAV categories  grouped by their  average length of building assignment.
TABLE 4
lAV CATEGORIES BY AVERAGE LENGTH OF 
BUILDING ASSIGNMENT
Average Length 













1 - 3.88 25 26.3 29 30.5 41 43.2 2 2.1 97
4 - 6.75 24 31.2 15 19.5 31 40.3 7 6.5 77
7 - 9.67 4 23.5 5 29.4 8 47.1 e • • • • 17
10 - 11.67 1 25.0 2 50.0 1 25.0 • • • • • 4
12 - 14.50 1 20.0 . . . . 3 60.0 1 20.0 5
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
The average length of building assignment f igure  was obtained by div iding 
the t o t a l  experience of each teacher  by the number of bui ldings  in which 
the teacher had taught .  Teachers with average lengths of building
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assignment to ta l in g  6.75 years or less  represent 87 per cent of the 
sample. Except for the larger  than average number of (-  +) teachers ,  
the 1 to  3.88 year c l a s s i f i c a t io n  closely approximates the lAV category 
averages for the to ta l  sample.
The group with an average of from 4 to 6.75 years in a building 
assignment represents  the most des irab le  d i s t r ib u t io n  of the four pre­
sented. I t  contains a more than average number of (+ +) teachers ,  le ss  
than the average number of (- +) and (+ -) teachers and only s l ig h t ly  
more than the average number of (- -)  teachers .  The average length of 
building assignment mean of 4.34 years f a l l s  near the lower extremity 
of th i s  c l a s s i f i c a t i o n .  Again, i t  is d i f f i c u l t  to make generalizations  
due to the lack of a follow-through pat tern above and below the 4 to 
6.75 year c l a s s i f i c a t i o n .
The number of teachers in the lAV ca tegories  are shown by f ive 
d i f fe ren t  professional  t ra in ing  c la s s i f i c a t io n s  in Table 5. Beginning 
with the B.A. + 20 hour c l a s s i f i c a t io n  there is  a general tendency toward 
below average percentages in the (+ +) and (- +) categories and above 
average percentages in the (+ -)  category. One in te rp re ta t ion  of the 
tendency could be that  the older,  more experienced teachers who are f r e ­
quently be t te r  qu a l i f ied ,  tend toward above average feelings of acceptance 
of s e l f .  These teachers  also show tendencies toward a feeling th a t  o thers '  
in th e i r  peer group (other elementary teachers)  are less  accepting of 
themselves. The small but steady decrease in the per cent of (+ +) 
teachers and the steady increase in the per cent of ( -  -) teachers  from 
the B.A. c l a s s i f i c a t io n  to the M.A. + 30 hour c la s s i f i c a t io n  could also 
be in terpre ted  tha t  teachers  in the older ,  more experienced group tend
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TABLE 5
















No Degree •  • • ♦ •  • 1 50.0 1 50.0 • • • • • • 2
B.A, Degree 33 30.8 31 29.0 39 36.4 4 3.7 107
B.A. H- 20 Mrs. 11 25.7 7 16.7 22 52.4 2 4.9 42
M.A. Degree 11 25.0 11 25.0 19 43.2 3 6.6 44
M.A. + 30 Mrs. . . . . 1 20.0 3 60.0 1 20.0 5
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
toward negative a t t i t u d e s  toward themselves and o thers .  Generalizations 
of t h i s  type are made with reservat ions  due to the few teachers  in the 
(+ +) and {- -)  ca tegor ies  in the higher professional  t ra in ing  c l a s s i ­




The study was concerned with length of building assignment, 
t o t a l  teaching experience, age, and sox as they r e la t e  to the s e l f  and 
s e l f -o th e r  concepts of elementary teachers .  I t  was assumed tha t  v a r i ­
a t ions  in length of building assignment, length of teaching experience, 
age, and sex would e f fec t  the proportions of teachers in the lAV ca te­
gor ies .  Seven nul l  hypotheses were formulated on the bas is  of the 
assumption. They were:
1. Variat ions in the length of building assignment have no 
e f fe c t  on the proport ions.
2. Variations  in the length of teaching experience have no 
e f fe c t  on the proport ions.
3. Variat ions in age have no ef fec t  on the proport ions.
4. Variation in sex has no ef fec t  on the proport ions.
5. Grouping the teachers  by length of building assignment and 
sex has no e f fe c t  on the proport ions.
6. Grouping the teachers  by length of teaching experience 
and sex has no e f fe c t  on the proport ions.
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7. Grouping the teachers by age and sex has no e f fe c t  on the 
proport ions.
Each hypothesis i s  presented with a discussion of i t s  f indings .  
Inferences are made where proportional d ifferences  are shown to e x i s t  
but no attempt i s  made to  e s tab l i sh  the underlying causal va r iab les .
Testing of Hypotheses
Hypothesis number 1 : Variations in the length of building
assignment have no e f fec t  on the proportions of teachers in various 
lAV categories .  Table 6 presents the number and per cent of elementary 
teachers  in the lAV categor ies  by years in th e i r  current building ass ign­
ment. A chi-square value of 18.45 with 9 degrees of freedom indicated 
tha t  there was a s ig n i f i can t  d ifference in the proportions at the .05 
leve l .  On the bas is  of these f igures  the hypothesis must be re jec ted  and 
the conclusion made tha t  the proportions of teachers in the various lAV 
categories  vary with d if ferences  in length of building assignment.
In Table 6 the f igures  in Column 10 indica te  the t o t a l  number 
of teachers in each of the four building assignment c l a s s i f i c a t io n s  
shown in Column 1. The t o t a l  f igures  and percentages across the bottom 
of the Table indicate  the  number and per cent of (+ +), (- +),  e t c . ,  
teachers  in the to t a l  sample. By comparing the percentages in the 
various building assignment c l a s s i f i c a t io n s  with the to ta l  percentage 
f igures  at  the bottom of the Table i t  i s  possible to see where deviat ions  
occur.  For example, the proportion of (-  +) teachers  with 5 to 8 years  
in t h e i r  present building assignment i s  12.6 per cent higher than for  the 
proportion of (- +) teachers  as a whole (25.5 per cen t) .  Teachers with
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TABLE 6
NUMBER AND PER CENT OF ELEMENTARY TEACHERS IN THE lAV
















(1) (2) (3) (4) (5) (6) (7) (8) (9) (10)
1 -  4 19 26.0 16 21.9 36 49.3 2 2.7 73
5 - 8 17 27.0 24 38.1 21 33.3 1 1.6 63
9 -  12 12 28.6 8 19.1 16 38.1 6 14.3 42
13 or more 7 31.8 3 13.6 11 50.0 1 4.5 22
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
Chi-square = 18.45 Degrees of Freedom = 9 £ is less than .05
5 to 8 years in t h e i r  present building assignment have 8.7 per cent 
fewer (+ -)  and 3.4 per cent fewer members in t h e i r  group than does the 
sample as a whole. Teachers with 9 to 12 years in t h e i r  current building 
assignment have a higher than average percentage in the (— ) category, 
those with 13 or more years in th e i r  present building assignment have 
higher than average proportions  of (+ +) and (+ -)  teachers in t h e i r  
group.
Several inferences could be made from the information shown in 
Table 6. The average number of years spent in the current  building 
assignment i s  7.08 years .  I t  i s  possible  that many teachers in the 
upper one-third  of the 5 to 8 year  group are contemplating a change of
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building assignment. Thus, they are less  sure of themselves and feel  
tha t  other  elementary teachers  are more sure of themselves.
With the aid of Table 7 other comparisons can be made. Table 7 
shows the elementary teachers  by three age groups and the number within 
each age group tha t  are found in various lengths of building assignment. 
Table 7 shows tha t  there  are 64 teachers  who have spent 9 or more years 
in th e i r  current bui lding assignment. One-half of t h i s  number are 
teachers who are from 51 to 65 years old. By combining data from the 
two tables  i t  i s  poss ib le  to general ize that  the older  teachers with 
grea ter  than average lengths of time in th e i r  current  building assignment 
tend toward g rea te r  se lf -acceptance,  i . e . ,  toward the (+ +) and (+ -) 
ca tegor ies .  However, la rger  proportions are found in the (+ -) category. 
Thus, i t  can be said th a t  while the older teachers with greater  than 
average lengths of time in t h e i r  current building assignment tend toward 
g rea ter  self-racceptance than the average, they also  tend toward feel ings  
tha t  other elementary teachers  are less  accepting of themselves.
TABLE 7
ELEMENTARY TEACHERS BY LENGTH OF CURRENT BUILDING ASSIGNMENT
AND AGE
Age
Length of Current Building Assignment 
(in years)
1 - 4  5 - 8  9 or more Totals
21 - 35 48 11 1 60
36 -  50 17 27 31 75
51 - 65 8 25 32 64
Totals 73 63 64 200
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Hypothesis number 2: Variat ions in the length of teaching
experience have no e f fec t  on the proportions of teachers  in the various 
lAV ca tego r ies .  Table 8 presents  the number and percentage of teachers  
in the lAV ca tegor ies  by experience leve ls .  A chi-square value of 4.71 
with 6 degrees of freedom ind ica tes  a s ignif icance level of .75. The 
.75 f igure  does not approach the s ignif icance level  necessary to r e j e c t  
the hypothesis .  Therefore, the hypothesis must be accepted and the 
conclusion made tha t  the proportions of teachers in the various lAV 
categories  do not vary with levels  of experience.
TABLE 8
NUMBER AND PER CENT OF ELEMENTARY TEACHERS IN THE lAV 





No. Per No. Per No. Per No. Per Totals
■H- Cent -+ Cent +- Cent — Cent
1 - 15 27 28.1 28 29.2 37 38.5 4 4.2 96
16 -  30 24 30.8 16 20.5 33 42.3 5 6.4 78
31 - 45 4 15.4 7 26.9 14 53.8 1 3.8 26
Totals 55 27.5 51 25.5 84 43.0 10 5.0 200
Chi-square = 4.71 Degrees of Freedom - 6 £  is  less  than .75
Hypothesis number 3: Variations in age w il l  have no e f fec t  on
the proport ions of teachers  in the various lAV ca tegor ies .  Table 9 
shows the number and percentage of elementary teachers  in the lAV ca te ­
gor ies by age groups. A chi-square value of 12.67 with 6 degrees of
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freedom indica tes  s ignif icance at  the .05 lev e l .  This could be in ­
te rp re ted  th a t  such a d i s t r ib u t io n  would occur only 5 times out of 100 
by chance. Therefore, the hypothesis i s  re jec ted  and the conclusion 
reached tha t  the proportions of teachers  in the lAV categories  vary with 
age.
TABLE 9
NUMBER AND PER CENT OF ELEMENTARY TEACHERS IN THE lAV 














20 -  35 19 31.7 16 26.7 25 41.7 • • • • o • 60
36 - 50 18 24.0 18 24.0 30 40.0 9 12.0 75
51 - 65 10 27.7 17 26.2 29 44.6 1 1.5 65
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
Chi-square = 12.67 Degrees; of Freedom = 6 J2 i s less than ,.05
Data in Table 9 indicates  that  the percentages of (+ <-), ( -  f )  
and (+ - )  teachers in the d i f f e r e n t  age-group c l a s s i f i c a t io n s  closely 
approximate the average percentages for the t o t a l  sample shown across 
the bottom of the tab le .  The percentages of ( -  - )  teachers in each age- 
group c l a s s i f i c a t io n  vary considerably from the 5 per cent overal l  f igure  
for  (- - )  teachers .
Nine of the 10 ( -  -)  teachers are found in the 36 to 50 age-group. 
These 9 represent 12 per cent of the t o t a l  number of teachers  in the 36 to
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50 age-group and 90 per cent of the ( -  -) teachers  in the t o t a l  sample. 
Since the high proportion of ( -  -)  teachers appears in th i s  age-group 
and since 90 per cent of the (- -) teachers are women (see Table B, 
Appendix A), i t  would seem reasonable to speculate tha t  physical problems 
associated with women, such as menopause, e t c . ,  may influence the ( -  -) 
s e l f  and s e l f -o th e r  concepts of teachers in th is  age c l a s s i f i c a t i o n .
Hypothesis number 4: Variation in sex w i l l  have no e f fec t  on
the proportion of teachers  in various categories .  Table 10 shows the 
number and per cent of elementary teachers in the various lAV categories  
by sex. A chi-square value of 8.11 with 3 degrees of freedom gave a 
s ignif icance level of .05. On the basis of these figures  the hypothesis 
may be re jected and the conclusion made tha t  a s ig n i f i can t  d i fference 
e x i s t s  between the proportions of male and female teachers in the various 
lAV categories .
Two major devia t ions  from the sample averages appear most 
prominent in Table 10. The number of male (+ ■< ) teachers  i s  30.9 per 
cent higher than the percentage of (+ +) teachers and 28.1 per 
cent higher than the sample average for  the to t a l  (+ +) category. The 
number of (+ -)  male teachers  i s  considerably below the average for female 
teachers and the sample as a whole. On the bas is  of the data presented in 
Table 10 in can be concluded tha t  men have more pos i t ive  concepts of 
s e l f  and others than do women, and elementary teachers  in general .  While 
the male teachers in the sample proport ionately represent  the male teachers  
in the population from which the sample was drawn, the smallness of t h e i r  
number could tend to  inf luence the data presented.
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TABLE 10



















Male 10 55.6 3 16.7 4 22.2 1 5.6 18
Female 45 24.7 48 26.4 80 44.0 9 4.9 162
Totals 55 27.5 51 25.5 84 42.0 10 5.0 200
Chi-square -  8.11 Degrees of Freedom -  3 £  is  less  than .05
Hypothesis number 5: Grouping the teachers by length of building
assignment and sex has no e f fe c t  on the proportions of teachers  in the 
lAV ca tegor ies .  Table 11 presents  data showing the number and percentage 
of elementary teachers in the lAV categories  by length of current  bui lding 
assignment and sex. The small number of men with four or more years in 
t h e i r  length of current  bui lding assignment made i t  necessary to combine 
the (+ - )  and (- -) ca tegor ies .  Combining the ca tegories  increased the 
accuracy of the ch i-square computations.
A chi-square value of 3.637 was obtained for men. With 4 degrees 
of freedom th i s  value was not s ig n i f i c a n t .  Therefore, the hypothesis 
was accepted for male teachers  and the conclusion made tha t  grouping male 
teachers  by length of build ing assignment and sex does not s ig n i f i c a n t ly  
a l t e r  the proportions in  the lAV ca tegor ies .
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TABLE 11
NUMBER AND PER CENT OF ELEMENTARY TEACHERS IN THE lAV











Per No. of 
Cent +- and -
Per
Cent Totals
M. 6 50.0 2 16.7 4 33.3 12
1 -  4
F. 13 21.3 14 23.0 34 55.7 61
M. 3 75.0 1 25.0 4
5 - 8
F. 14 23.7 23 39.0 22 37.3 59
M. 1 50.0 1 50.0 2
9 or more
F. 18 29.0 11 17.7 33 53.2 62
M. 10 55.5 3 16.7 5 • 27.8 18
Totals
F. 45 24.7 48 26.4 89 48.9 182
Male -  Chi-square = 3 .637, Degrees of Freedom = 4, R is  less than . 98
Female -  Chi -square = 5.68, Degrees of Freedom = 4, £ is  less than . 92
A chi-square value of 5.68 was obtained for  women. With 4 degrees 
of freedom th i s  value was not s ig n i f i c a n t .  The degree of s ignif icance 
was not s u f f i c i e n t  to allow re jec t ion  of the hypothesis as i t  r e l a t e s  to 
women end length of building assignment. Therefore, i t  was concluded 
tha t  d i f fe rences  in the length of building assignment for  women do not 
vary t h e i r  proport ions in the lAV ca tegor ies .
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Hypothesis number 6: Grouping the teachers by length of teaching
experience and sex has no e f fec t  on the proportions of teachers  in the 
lAV categories .  Table 12 shows the number and percentage of elementary 
teachers in the lAV categories  by length of teaching experience and sex. 
Chi-square values of .786 for male teachers  and 4.86 for  female teachers  
with 3 and 6 degrees of freedom respect ive ly  indicated no s ig n i f ican t
TABLE 12
NUMBER AND PER CENT OF ELEMENTARY TEACHERS IN THE lAV 

















M. 9 52.9 3 17.6 4 23.5 1 5.9 17
1 -  15
F. 18 22.8 25 31.6 33 41.8 3 3.8 79
M. 1 100.0 1
16 - 30
F. 23 30.0 16 20.8 33 42.8 5 6.5 77
M. •  •  •  •
31 - 45
F. 4 15.4 7 26.9 14 53.8 1 3.8 26
M. 10 55.6 3 16.7 4 22.2 1 5.6 18
Totals
F. 45 24.7 48 26.4 80 42.0 9 4.9 182
Male -  Chi-square = .786, Degrees of Freedom = 3, £  i s  less  than .90 
Female -  Chi-square = 4.856, Degrees of Freedom = 6, £  i s  less  than .75
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differences  in the lAV proport ions of men and women due to  varying lengths 
of teaching experience. The hypothesis must be accepted and the assump­
t ion  made tha t  grouping elementary teachers by length of experience and 
sex does not s ig n i f ic a n t ly  vary the proportions of teachers  in the lAV 
categories .
Hypothesis number 7: Grouping the teachers  by age and sex has
no effect  on the proportions  of teachers  in the lAV categories .  Table 13 
indicates  the number and percentage of elementary teachers  in the lAV 
ca tegories  by age and sex.
A chi-square value of 5.28 with 6 degrees of freedom was 
obtained for male teachers .  This value had a low level of s ign i f icance ,  
thus,  the hypothesis was accepted for  men. The conclusion could then be 
made that grouping male elementary teachers by age wil l  not s ig n i f ic an t ly  
very th e i r  proportions in the lAV categories .
A chi-square value of 10.10 with 6 degrees of freedom was ob­
tained for female elementary teachers .  This value was s ig n i f i can t  a t  
the .13 leve l .  Since values are not considered s ig n i f ican t  u n t i l  they 
reach the .10 level the hypothesis must be accepted for  women also  and 
the conclusion made tha t  grouping female teachers  by age does not s ig ­
n i f ican t ly  vary th e i r  proportions  in the lAV ca tegor ies .
The 11.3 per cent f igure  in the (- - )  category of the 36 to 50 
year age group for women ind ica tes  one of the most s ig n i f ic an t  deviations 
from the sample average. While the .13 level of s ignif icance does not 
allow the hypothesis to  be re jec ted  for  women, i t  suggests the p o s s ib i l i t y  
tha t  the statement,  made under hypothesis number 3 with reference to 
physical problems of women teachers  in the 36 to 50 year  age group, i s
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TABLE 13
NUMBER AND PER CENT OF ELEftENTARY TEACHERS IN














M. 7 53.0 3 23.1 3 23.1 13
21 -  35
F. 12 25.5 13 27.6 22 46.8 . . . . 47
M. 50.0 1 25.0 1 25.0 4
36 -  50
F. 16 22.5 17 23.0 30 42.2 0 11.3 71
M. 1 100.0 1
51 - 65
F. 17 26.6 17 26.6 2P 45.3 1 1.6 64
M. 10 5 5.6 3 16.7 4 22.2 1 5.6 10
Totals
F. 45 24.7 48 26.4 00 42.0 9 4.9 182
Male -  Chi- square - 5. 30, Degrees of Freedom = 6, £ i s  less than .75
Female - Chi -square = 10.10, Degrees of Freedom = 6, is less  than .13
subs tan t ia ted .  The f indings would appear to ivarrent add i t iona l  research 
into the s e l f  and s e l f -o th e r  concepts of women teachers  in t h i s  age 
group.
CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary
This study i s  based on the fundamental assumption th a t  elements 
of the socia l  process theory of administration and the perceptual theory 
of behavior can be combined to produce meaningful research in the 
adminis tra tive f ie ld  of education. This study, growing out of the elements 
of the two theor ie s ,  sought to es tab l ish  the re la t ionsh ip  between (A) the 
var iables  of length of building assignment, length of teaching experience, 
age, and sox; and (B) the s e l f  and s e l f -o th e r  concepts of elementary 
teachers .  I t  also sought to es tab l ish  whether or not d ifferences  in 
the var iables  would a f fec t  the s e l f  and s e l f -o th e r  concepts.  S pec if ica l ly ,  
the study was concerned with the e f fec t  of the var iables  on the proportions 
of elementary teachers  exhibi t ing cer ta in  s e l f  and s e l f -o th e r  concepts as 
those concepts were in te rp re ted  in specif ic  ca tegories  by the Index of 
adjustment and Values. These categories  are (+ +), ( -  +), (+ - ) ,  and 
( -  - ) .
I t  was assumed tha t  d ifferences  in the var iables  would 
s ig n i f i c a n t ly  a l t e r  the proportions in the four lAV ca tegor ies .  Seven 
Null hypotheses were formulated to  t e s t  the assumption. They were:
1. Varia t ions  in the length of building assignment have no 
e f fe c t  on the proport ions.
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2. Variations in the length of teaching experience have no 
e f fec t  on the proportions^
3. Var iations in age have no effect  on the proport ions .
4. Variation in sex has no effect  on the proport ions.
5. Grouping the teachers  by length of building assignment 
and sex has no e f fec t  on the proport ions.
6. Grouping the teachers  by length of teaching experience and 
sex has no e f fec t  on the proportions.
7. Grouping the teachers by age and sex has no e f fec t  on the 
proport ions.
Chi-square was the s t a t i s t i c a l  technique used in t e s t in g  the 
hypotheses.
Findings
The d i s t r i b u t io n  of the 200 teachers among the four lAV categories 
included 27.5 per cent in the (■ -i) category, 25.5 per cent in the f- +) 
category, 42 per cent in the (+ - )  category and 5 per cent in the (- -) 
category. The proportions in the (-  t) and (+ -) ca tegor ies  varied from 
those found by B i l l s  in a study conducted with college s tudents .  Compared 
with the college s tudents ,  teachers  tend to be more s a t i s f i e d  with the i r  
concept of s e l f .
The proportion of elementary teachers in the (-  -) category was 
s l ig h t ly  less  than the proportion found by B i l l s  in the study involving 
college students  and by Cummins in a study involving 92 secondary 
teachers in two communities.
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Hypothesis number "1" was rejected. I t  was concluded th a t  v a r i ­
at ions in length of building assignment do s ig n i f ican t ly  a f fec t  the 
proportions of teachers in the lAV categor ies.  Teachers with from five 
to eight years in t h e i r  current building assignment g rav i ta ted  toward 
the (-  t) category. That i s ,  they tended to be d i s s a t i s f i e d  with t h e i r  
relf-concept but f e l t  other elementary teachers to be more s a t i s f i e d  
with th e i r  se lf -concept .
The average number of years in the current building assignment 
was 7.08 years.  Idien viewing the sample in terms of above or below the 
average length of current  building assignment i t  was possib le  to 
generalize that  older teachers  with greater than average lengths of 
time in th e i r  current  building assignment tend toward g rea te r  s e l f  
acceptance than the average; they also tend toward fee l ings  tha t  others 
are less accepting of themselves. Thus, these teachers  tend to be 
(t- - )  in the i r  s e l f - o th e r  percept ions.
Hypothesis number "2" was accepted. I t  was concluded that  
var ia t ions  in the length of to t a l  teaching experience do not s ign i f ican t ly  
a l t e r  the proportions of elementary teachers in the lAV ca tegor ies .
Hypothesis number "3" was rejected and the conclusion made that  
the proportions of teachers  in the lAV categories vary with age. The 
most s ig n i f ican t  variance from the sample proportions was found in the 
(- - )  category of  the 36 to 50 age group. The ( -  -) c l a s s i f i c a t io n  
indicates  persons who are more d i s s a t i s f i e d  than the average with t h e i r  
se lf -concept .  Eight of the nine teachers  in the (- - )  category of the 
36 to  50 age group were women.
. l u
Hypothesis number "‘I" was re jected .  I t  was concluded tha t  the 
proportions of elementary teachers  in the lAV ca tegor ies  vary s ign if ican t ly  
with a d ifference in sex. The proportions of female teachers in the 
various lAV categories  closely approximated the proportions  for the 
sample as a whole. However, male teachers tended s trongly toward the 
(+ +) category. That i s ,  they tended toward a more oos i t ive  concept of 
s e l f  and others than did female, and elementary teachers  in general.
Hypotheses numbered".ü", "6", and "7" were accepted. Grouping 
the elementary teachers  by combinations of the var iab les  did not s ig ­
n i f i c a n t ly  e f fec t  the proportions in the lAV ca tego r ies .
Conclusions
Assuming the data from B i l l s '  study of college students to be 
rep resen ta t ive ,  the large proportion of elementary teachers  in the (-t -) 
category ind ica tes  an in te re s t in g  deviation from the "norm". Elementary 
teachers had 42 per cent of t h e i r  number in the (+ -)  category as 
compared with only 33.9 per cent for  college s tuden ts .  I t  can be 
concluded tha t  elementary teachers  tend to feel  more s a t i s f i e d  with the i r  
self -concept  than college s tudents  and perhaps people in general .  They 
a lso  tend to fee l  that  others are less  s a t i s f i e d  with t h e i r  self-concept.  
This tendency toward the (+ -)  s e l f -o th e rs  concept could a r i se  from an 
image of the teacher  ro le  as "one who imparts knowledge." That i s ,  
f requently teachers  are thought to "know a l l  the answers" and i t  i s  the 
task  of others  to learn what the answers are.  Therefore, due to the 
nature of t h e i r  task ,  teachers ,  more than others ,  may g rav i ta te  toward 
the acceptance of s e l f  and feel  tha t  others are not as accepting of th e i r  
se lves .
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According to B i l l s ,  teachers  in the (+ - )  category wil l  r e s i s t
change to  a g rea te r  degree than those in the (+ +) and ( -  +) ca tegor ies .
An administrator  who is  avyare that  elementary teachers  tend toward the 
(+ - )  d i re c t io n ,  perhaps due to the nature of t h e i r  perceived ro le ,  
should be b e t t e r  able to  plan for a more e f fec t ive  ins t ruc t iona l  
improvement program. This could be accomplished by an attempt,  on the 
par t of the administ ra tor ,  to maintain some semblance of balance among 
the s t a f f  members in terms of the proportions of lAV categories  represented 
on the s t a f f .  Knowledge of the tendencies of teachers  toward cer ta in  
s e l f -o th e r  concepts could conceivably aid administ rators  in making 
more e f fec t ive  u t i l i z a t i o n  of the s t a f f  in general and spec if ic  assignments 
tha t  are of concern to the well-being of a p a r t ic u la r  school or an en t i re  
school system. Knowledge of such tendencies would be of fu r ther  value
in the normal day to day s t a f f  r e la t io n s  which are of concern to admin­
i s t r a t o r s  throughout the f i e ld  of education.
Knowledge of the (+ - )  tendency could also be of value to  the 
in s t ru c t io n a l  s t a f f  of teacher t ra in ing  i n s t i t u t i o n s .  College f a c u l t i e s  
could use the information in teacher  preparation programs in an e f fo r t  
to  acquaint student teachers  with one of the less  des irab le  (for e f fec t ive  
teaching) tendencies they w i l l  face as teachers.
Whether the tendency toward (+ -)  i s  a product of cer ta in  exper­
iences within t h i s  p a r t i c u la r  system or a re su l t  of ce r ta in  occupational 
experiences in teaching are questions deserving of addit ional  research.  A 
study over time in which pre-service  teachers are administered the lAV and 
r e - t e s te d  a f t e r  a number of years could shed l ig h t  on these questions. At 
any r a te ,  with t h i s  group of teachers  there i s  unquestionably an imbalance
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in favor of elementary teachers  who value themselves to a greater  degree 
than they believe others value themselves. Therefore, i t  seems important 
th a t  addi t ional  data from other  school systems be co llected  for comparisons 
with th i s  finding,
The smaller proportion of elementary teachers  in the (- -) 
category compared with the secondary teachers in Cummins' study could 
ind ica te  that  elementary teachers  are more pos i t ive  in th e i r  s e l f  and 
s e l f -o th e r  concepts.  Further study i s  needed in order to gain an overall  
p ic tu re  of the proportions of teachers (in  grades 1 through 12) in the 
various lAV ca tegor ies .
Teachers with from five to eight years in t h e i r  current 
building assignment grav i ta ted  toward the (-  +) category. Since the 
average for the length of current  building assignment f e l l  within th is  
c l a s s i f i c a t io n ,  i t  i s  possible that  many teachers  in the upper one- 
t h i rd  of the group were contemplating a change of building assignment.
This may give r i s e  to fee l ings  of insecuri ty  which are shown by the lAV 
as (- +) s e l f  and s e l f -o th e r  concepts.
Another explanation i s  possible .  Teachers in the five to eight 
year building assignment c l a s s i f i c a t io n  are general ly  those with greater  
amounts of teaching experience. Approximately h a l f  of the teachers in 
the f ive to e ight year c l a s s i f i c a t io n  are from 36 to 50 years old. The 
tendency toward the ( -  +) category, a f t e r  several  years experience, 
could be due to  d i s i l l u s i o n s  about progress in the profession and 
perhaps with the profession i t s e l f .
Older teachers  with longer than average lengths of time in 
t h e i r  current  building assignment tended to be more accepting of th e i r
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self-concept ,  but f e l t  others to be less  accepting of th e i r  concept 
of s e l f .  The nature of the teacher  role ,  strengthened by longer than 
average periods of time in a s ingle  building assignment, could influence 
teachers '  perceptions  toward the di rect ion of the (+ - )  category.
Teachers in the 36 to 50 year age group showed a s ig n i f i c a n t  
dif ference in the proportion of t h e i r  number in the ( -  - )  category.
Since approximately 90 per cent of the (— ) teachers  are women, i t  would 
seem reasonable tha t  physical problems associated with women, such as 
menopause, e t c . ,  may influence the (- -)  self  and s e l f -o th e r  concepts 
of teachers in t h i s  age c l a s s i f i c a t i o n .  Certainly t h i s  proposit ion 
deserves addi t ional  research.
Since male teachers tended toward the (+ +) category i t  could be 
concluded tha t  male teachers are not as strongly influenced in the (+ - )  
direct ion by the r igo rs  of the teaching profession as are female teachers .  
Male teachers  were younger than female teachers and had less  than average 
amounts of experience and lengths of time in current  building assignments.  
Therefore, i t  i s  d i f f i c u l t  to general ize  concerning the e f f e c t s  of age 
and length of bui ld ing assignment in rela t ion to men. Further study 
should be conducted with reference to the variables  in th i s  study and 
the proportions of male teachers  in the lAV ca tegor ies .
Knowledge of the e f f e c t s  of variation in lengths of building 
assignment, age, and sex upon the proportions of elementary teachers  in 
the four lAV categories  should be of value to  school adm in is t ra to rs .  Such 
knowledge should aid an adminis t ra tor  in rjanning for  more e f fe c t iv e  
in s t ruc t iona l  improvement and for  more effect ive s t a f f  r e l a t io n s .
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Recommendations
I t  i s  recommended tha t  school administ ra tors  become famil iar  
with the perceptual theory of behavior and the nature of the general­
iza t ions  re la t in g  to perceptual theory made by B i l l s  before spec i f ic  
use of the Index of  Adjustment and Values i s  attempted. I t  i s  further  
recommended tha t  school adminis t ra tors  acquaint themselves with the 
c h a ra c te r i s t i c  categories  defined by the lAV, i . e . ,  (+ +), (- +), (+ - ) ,  
and ( -  - )  before making use of the instrument.
The lAV could be used as a part of the o r ien ta t ion  program of new 
teachers as well as in normal day to  day personnel a c t i v i t i e s .  I t  could 
be used by research departments in large school systems along with other 
instruments to determine fac to rs  re la ted to mental heal th  of teachers.  
Other p o s s i b i l i t i e s  include a study of the se l f -o th e r  perceptions of 
teachers serving in various socio-economic areas within a metropolitan 
school system. However, the lAV could be of g re a te s t  value in specific  
s i tua t ions  where more de ta i led  information is  needed concerning an 
individual .  Regardless of whether the lAV is  used, an understanding of 
the perceptual theory of behavior would be of value to  school admini­
s t r a to r s  in t h e i r  normal day by day a c t i v i t i e s  involving human re la t io n s .
The best use of the lAV a t  the present  time appears to be as a 
research instrument.  In l i g h t  of th is  and as a r e s u l t  of the findings 
of th i s  study the following recommendations are made:
1. This study confined i t s  sample to elementary teachers .  It  
i s  recommended th a t  a s im i la r  study be conducted with a sample composed 
of teachers  from a l l  grade areas from grade one to grade twelve.
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Information from such a study could verify  the current  findings as well 
as give a broader p ic ture  of the s e l f -o th e r  concepts of teachers in 
general .
2. While male and female elementary teachers in the sample 
represented approximately the same proportions of male and female 
teachers  in the population from which the sample was drawn, the actual  
number of males in the sample i s  re la t iv e ly  small.  Therefore, i t  i s  
recommended that  a s imilar  study be conducted including only male 
teachers  in an e f fo r t  to fu r ther  verify  the current conclusions.
3. I t  i s  recommended that  a follow-up study in the same or a 
s im ilar  school system be conducted a f t e r  a period of years to verify 
the current overal l  findings and conclusions. The study could be 
expanded to include pre-service teachers who would be administered the 
lAV and re - te s ted  a f t e r  a period of years .  The follow-up e f fo r t s  should 
make p a r t ic u la r  reference to the points of s ignif icance indicated in t h i s  
study.
4. The f indings in th i s  study are based on the se lf -concepts  
of elementary teachers  in a metropolitan area. Normally, such teachers 
are r e la t iv e ly  s tab le  with reference to  th e i r  building assignment and 
teaching community. I t  i s  recommended that  a s imilar  study be made 
whose sample would be composed of elementary teachers  from several 
smaller communities. Such a study would make possible broader general­
iza t io n s  concerning the s e l f -o th e r  concepts of elementary teachers .
As a f i n a l  word about t h i s  study i t  i s  emphasized tha t  the 
c r i t i c a l  juncture  between teacher a t t i t u d e  and perceptual s ty le  
u l t imate ly  focuses upon the ch i ld .  Moreover, i t  has been well es tablished
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empirically th a t  t h i s  focus in i t s e l f  a f fec ts  the development of the 
c h i ld ' s  own s e l f .
A recent pub l ica t ion  of the Association for Supervision and 
Curriculum Development which became available  near the completion of 
th i s  study appropriately  s t a t e s :
The atmosphere for  encouraging c re a t iv i ty  i s  derived 
from the expression of teacher a t t i tu d e s  that  value se l f  
and o thers .  The t e a c h e r ' s  behavior r e su l t s  from his 
perception of the purpose of the school, the role he 
should play, and the values he holds. Bricks, glass ,  
books, desks — the space, f a c i l i t i e s  and mater ia ls  in 
the school are important,  but i t  i s  the teacher 's  a t ­
t i tude  toward t h e i r  use which makes the d ifference.
Although he may not be aware of i t ,  the teacher,  him­
s e l f ,  i s  c rea t iv e  in tha t  he i s  creat ing an atmosphere 
as he arranges , organizes,  in t e rp r e t s ,  questions or 
d i r e c t s .  To produce an atmosphere which f a c i l i t a t e s  
c r e a t iv i ty ,  the teacher  must begin by recognizing the 
differences  between h is  world and that  of the chi ld .
He must be aware of the e f fec t  of his own a t t i tu d e s  and 
behavior in helping children create  t h e i r  own se lf  
concepts.!
^Association for  Supervision and Curriculum Development, 
Perceiving. Behaving Becoming. (Washington, D. C . : Association for
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ÔAMPL£D T£aC}Ü®5  BÏ b&lZCTED CLASSIFICATIONS
T each ers Ho. Sex 
M. F .
H a r iU l  
S t a tu s :  
M rd. S g l .
a c p e r ie n c e -  
W ic h ita : 
e t . a l .  Only Two
Maxim Id  Number o f  B u ild in g  A ssignm ents 
T hree F our F ive  S ix  Seven B ig h t Nine
Non-
Degree
P r o fe s s io n a l  T ra in in g  
B.A.






I n t r . (++)
lAV C ateg o ry  
( -+ )  (+ -) (— )
M&le 18 17 1 n 7 6 6 5 1 . . 10 2 6 . . . 18 10 3 4 1
Female 182 UO 72 143 39 27 36 27 28 19 25 12 5 3 2 97 40 38 5 117 65 45 48 80 9
M arried 127 17 U O 98 29 20 29 20 20 12 17 7 2 1 74 22 27 3 73 54 36 32 53 6
U nm arried 73 1 72 51 22 13 13 12 8 8 8 5 3 3 1 33 20 17 2 44 29 19 19 31 4
S a p e r ie n e e :  
W ic h ita  e t . a l . 154 11 143 98 56 29 32 28 20 25 12 5 3 2 70 37 40 5 85 69 42 38 64 10
W ic h ita  Only 46 7 39 29 17 33 13 . . - 37 5 4 32 14 13 13 20 • •
A U  Bxp. I n :  
One B ldg. 33 6 27 20 13 33 27 4 2 24 9 11 9 13
Two B ld g s . 42 6 36 29 33 29 13 31 5 4 • • 22 20 11 11 19 1
Three B ld g s. 32 5 27 20 12 32 14 13 5 16 16 6 9 14 3
P our B ldgn. 28 28 20 8 23 13 7 8 19 9 12 5 9 2
P i r e  B ld g s. 20 1 19 12 8 20 8 2 9 1 9 11 5 6 6 3
S ix  B ld g s. 25 25 17 8 25 1 8 7 6 3 16 9 6 4 14 1
S even B ld g s . 12 12 7 5 12 4 2 6 6 6 2 4 6 • •
B ig h t  B ld g s , 5 5 2 3 5 1 1 1 2 .  • 4 1 1 2 2
Nine B ld g s. 3 -3 3 3 1 1 1 2 1 1 1
Non-Degree 2 2 1 3 2 1 2 1 1 • •
B.A. D egree 107 10 97 74 33 70 37 27 31 14 /? 4 1 1 70 37 33 31 39 4
B.A. + 20  M rs. 42 2 40 22 20 37 5 4 13 ? 2 1 1 18 24 11 7 22 2
H.A. D egree 44 6 38 27 17 40 4 5 8 6 6 2 25 19 11 11 19 3
M.A. + 30  M rs. 5 5 3 2 5 • • 1 3 1 2 3 1 3 1
P rim ary 117 117 73 44 85 32 24 22 16 19 9 16 6 4 1 2 70 IB 25 2 32 31 49 5
I n te rm e d ia te 83 18 65 54 29 69 14 9 20 16 9 11 9 6 1 2 37 24 19 3 23 20 35 5
(+ +) C ateg o ry 55 10 45 36 19 42 13 11 11 6 12 5 6 2  1 1 33 U 11 32 23
( -  + ) C ateg o ry 51 3 48 32 19 38 13 9 11 9 5 6 4 4 2 1 1 31 7 U 1 31 20
(+  *•) C ateg o ry 84 4 80 53 31 64 20 13 19 14 9 6 14 6 2 1 1 39 22 19 3 49 35









M a r i ta l  
S t a tu s :  
Mrd. S g l .
B c p e r ie n c e -  
W ic h ita :  
e t . a l .  Only
Haxinnw Number o f  B u ild in g  A ssignm ents 
Two T hree Four F iv e  S ix  Seven B ig h t Nine
P ro fe s s io n a l  T ra in in g  
B.A.
B.A. +  20 M.A.
M.A.
+ 30 Prim . I n t r . (++)
lAV C ateg o ry  
( - + )  ( + - ) C - )
Halo 9 .0 . . . . 9 4 .4 5 .6 6 1 .1 38 .9 33 .3 33 .3 2 7 .7 . . . . 5 .6 . . . . 55 .5 11.1 33 .3 . . . . 100 .0 55.5 16.7 2 2 ,2 5 .6
Female 9 1 .0 . . . . 6 0 .4 39 .b 7 8 .6 21 ,4 14 .8 19 .8 Î4 .8 15 .4 10.4 13.7 6 ,6 2 .7 1 .6 1 .1 53.5 2 2 .0 2 0 .9 2 .7 6 4 .3 35 .7 2 4 .7 2 6 ,4 4 4 .0 4 .9
M arried 6 3 .5 1 3 .4 8 6 .6 7 7 .2 2 2 .8 15.7 2 2 .8 15 .7 15.7 9 .4 13.4 5 .5 1 .6 .8 58.3 17 .3 21 .3 2 .4 57.5 4 2 .5 28 .3 25 .2 4 1 .7 4 .7
Unm arried 36 .5 1 .4 98 .6 6 9 .9 30.1 17 .8 17.8 16 .4 3 1 .0 U .Ü 11.0 b .e 4 .1 4 .1 1.4 4 5 .2 2 7 .4 2 3 .3 2 .7 6 0 .3 39 .6 2 6 .0 2 6 .0 4 2 .3 5.5
E x p e rie n c e : 
W ic h ita  e t . a l . 7 7 .0 7 .3 9 2 .7 6 3 .6 18.3 2 0 .8 18.2 1 3 .0 16.2 7 .8 3 .2 1 .9 1.3 4 5 .5 2 4 .0 2 6 .0 3 .2 55.2 4 4 .8 2 7 .3 2 4 .7 4 1 .5 6 .5
W ic h ita  Only 2 3 .0 1 5 .2 8 4 .8 6 3 .1 36 .9 71 .7 28 .3 . . . . * 0 .0 1 1 .0 9.C 6 9 .6 3 0 .4 2 8 .3 2 8 .3 4 3 .4 . . .
A l l  5 c p , i n :  
One B ld g . 16 ,5 n . i 88 .9 60 .6 39.4 1 0 0 .0 8 1 .8 1 2 .1 6 .1 7 2 .7 27 .3 3 3 .3 2 7 .3 39 .4
Two B ld g s , 2 1 .0 1 4 .3 8 5 .7 6 9 .0 3 1 .0 6 9 .0 3 1 .0 7 3 .8 11.9 9 .5 5 2 .4 4 7 .6 2 6 .2 2 6 .2 4 5 .2 2 .4
T hree B ld g s. 1 6 .0 1 5 .6 84.4 6 2 .5 3 7 .5 100.0 . . . . 4 3 .8 4 0 .6 15.6 5 0 ,0 5 0 .0 1 3 .8 2 8 .1 4 3 .8 9 ,4
Four B ld g s , u . o . . . . 1 00 .0 7 1 .4 2 8 .6 1 0 0 .0 . . . . . . . . 2 5 .0 2 8 .6 6 7 .9 5 2 .1 4 2 .9 1 7 .9 3 2 .1 7 .1
F iv e  B ld g s , 1 0 .0 5 .0 9 5 .0 6 0 .0 4 0 .0 100 .0 . . . . . . . . 4 0 .0 1 0 .0 4 5 .0 5 .0 4 5 .0 5 5 .0 2 5 .0 3 0 ,0 3 0 .0 1 5 .0
S ix  B ld g s . 1 2 .5 . . . . 1 0 0 .0 6 8 .0 3 2 .0 100 .0 . . . . 4 .0 5 2 .0 2 3 .0 2 4 . 0 1 2 .0 6 4 .0 3 6 .0 2 4 .0 1 6 ,0 5 6 .0 4 ,0
S even B ld g s. 6 .0 100 .0 58.3 4 1 .7 100 .0 >3.3 1 6 .7 5 0 .0 5 0 .0 5 0 .0 1 6 .7 3 3 .3 5 0 .0 . . .
E ig h t  B ld g s , 2 .5 . . . . 1 00 .0 4 0 .0 6 0 .0 100 .0 2 0 .0 2 0 .0 2 0 .0 4 0 .0 8 0 .0 2 0 .0 2 0 .0 4 0 .0 4 0 .0 . . .
N ine B ld g s, 1 .5 . . . . 1 00 .0 ICO.O 100 .0 33.3 33.5 3 3 .3 3 3 .3 o 6 .6 3 3 .3 3 3 .3 33 .3 . . .
Non-Degree 1 .0 * . . . 1 0 0 .0 5 0 .0 50.0 100 .0 . . . . 5 0 .0 5 6 .C . . . . 1 0 0 .0 • • • . 5 0 .0 5 0 ,0 • • ■
B.A, D egree 53 .5 9 .3 90 .7 6 9 .2 3 0 .8 6 5 .4 34 .6 2 5 .2 2 9 .0 13.1 1 3 .1 7 .5 7 .5 3 .7 .9 6 5 .4 3 4 .6 3 0 .8 2 9 .0 3 6 .4 3 .7
B.A. + 20  M rs, 2 1 .0 4 .8 95 .2 52.4 4 7 .6 88.1 1 1 .9 9 .5 11 .9 3 1 .0 16.7 4 .8 l c .7 4 .8 2 .4 2 .4 4 2 .9 5 7 .1 2 6 .2 1 6 ,7 5 2 .4 4 .8
M.A. Degree 2 2 .0 1 3 .6 86 .4 61 .4 3 8 .6 9 0 .9 9 .1 4 .5 13.6 11.4 18.2 2 0 .5 1 3 . b l'% 6 4 .5 . . . . . . . . 5 6 .8 4 3 .2 2 5 .0 2 5 .0 4 3 .2 6 .8
M.A. + 30 H rs. 2 .5 . . . . 100 .0 6 0 .0 4 0 .0 100.0 2 0 .0 6 0 .0 2 0 .0 4 0 .0 6 0 .0 2 0 .0 6 0 .0 2 0 .0
P rim ary 5 8 .5 100 .0 6 2 .4 37 .6 7 2 .6 27.4 2 0 .5 18 .8 13.7 1 6 .2 7 .7 13 .7 5.1 3 .4 .9 .2 5 ^ .8 15.4 2 1 .4 .2 . . . . 2 7 .4 2 6 .5 4 1 .9 4 .3
In te rm e d ia te -M.5 2 1 .7 7 8 .3 6 5 .1 3 4 .9 8 3 .1 16 .9 1 0 .8 2 / , . l 39 .3 1 0 .8 1 3 .3 1 0 .8 7 .2 1 .2 2 .4 4 4 .6 2 8 .9 2 2 .9 3 .6 2 7 .7 2 4 .1 4 2 .2 6 ,0
(+  +) C ategory 27.5 18.2 81.8 65.5 3 t.5 76.4 23.6 20.0 20.0 i n .9 21.3 9 .1 10.9 3 .6 .8 ■' .8 . . . . 60.0 20.0 20 .0 58.2 4 1 .7 . . . . . . . . . . . . . . .
( -  + ) C ateg o ry 2 5 ,5 5 .9 9 4 .1 6 2 .7 3 7 .3 7 4 .5 2 5 .5 17.6 2 1 .6 17 .6 9 .8 11.8 7 .3 7 .8 4 .0 2 .0 2 .0 6 0 .8 3 3 .7 2 1 .6 2 0 .0 6 0 .8 39 .2 . . . . . . . . . . . . . . .
(+ - )  C a tegory 4 2 .0 4 .8 9 5 .2 6 3 .1 36 .9 7 6 .1 2 3 .9 15.5 2 2 .6 16.7 1 0 .7 7 .3 16.7 7 .1 2 .4 1 .2 1 .2 46 .4 2 6 .2 2 2 .6 3 .6 5 8 .3 4 1 .7 . . . . . . . . . . . . • , , .
( -  - )  C ateg o ry 5 .0 1 0 .0 9 0 .0 6 0 .0 4 0 .0 100 .0 ------ 1 0 .0 3 0 .c 2 0 .0 3 0 .0 1 0 .0 4 0 .0 2G.C 3 0 .0 1 0 ,0 5 0 ,0 5 0 ,0 ------ . . . . . . . .
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Please f i l l  in the requested information 
with a check mark or a number.
Male  Female  Married  Unmarried  Age_
Number of years of teaching experience______
Number of years  of teaching experience outside of Wichita____
Number of years of teaching experience in Wichita_____
Number of years in your present building assignment__
Number of years  teaching experience in your:
(whether in Wichita or not)
1st building assignment   6th building assignment _____
2nd building assignment ____  7th building assignment _____
3rd building assignment ____  8th building assignment _____
4th building assignment _____ 9th building assignment _____
5th building assignment ____  10th building assignment
Highest level of professional  t r a in in g  at ta ined:
Less than B.A. degree   B.A. degree ____
B.A. plus 20 hours   Master 's degree ____
Master 's plus 30 hours ____







This device i s  a way of helping you to  s ta t e  some of your b e l ie f s  about
yo u rse l f  and other elementary teachers .  I t  t e l l s  nothing more than what you
want i t  to say — there are no hidden scores or t r i c k s .  I t  w i l l  have value 
only i f  you are carefu l  and do your best to  give an accurate  descr ip t ion  of  
y ou rse l f  and other elementary teachers  as you see them.
On pages 3 and 4 of t h i s  booklet i s  a l i s t  of 49 t r a i t  words. You w i l l
be asked to answer three questions about yourself  and th ree  about other  elemen­
ta ry  teachers  for each of these t r a i t s .  For yourse l f ,  these questions are:
(1) How often are you t h i s  so r t  of person, (2) How do you feel  about being t h i s
way, and (3) How much of the time would you l ike t h i s  t r a i t  to  be c h a r a c t e r i s t i c
of  you?
You w i l l  also answer these same questions about other elementary teachers .  
In order to do th i s  you should f i r s t  think about elementary teachers  l ike  you
and then answer the same questions as you think the average elementary teacher
would answer i t  for  h imself .
Please complete the ra t ings  for  yourse lf  before you make the ra t ings  fo r  
"o the r  elementary teachers ."  Be ce r ta in  tha t  you use the answer sheet marked 
"SELF” in the upper r ight  hand corner for  yourself  and the one marked "OTHERS" 
when making the ra t ings  for  other  elementary teachers .  Final ly please make the 
th ree  ra t ings  for each t r a i t  before going on to  the next t r a i t .
On pages 3 and 4 are two l i s t s  of 49 t r a i t  words and an example. Take 
each word separa tely and apply i t  t o  yourse l f  (or to  other  elementary teachers)  
by completing the following sentence:
I  am (the average elementary teacher  i s )  a (an) _________  person.
The f i r s t  word in the l i s t  i s  academic, so you would su b s t i tu t e  th i s  term in 
the  above sentence. I t  would then read:
" I  am (the average elementary teacher  i s )  an academic person."
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Then decide how much of the time th i s  statement i s  l ike you (him), tha t  i s ,  i s  
typ ica l  or c h a r a c t e r i s t i c  of you (him) as an individual ,  and ra te  you rse l f  (him 
as he would himself) on a scale  from one to f ive  according to the following key;
1. Seldom, i s  t h i s  l ike me (him).
2. Occasionally , t h i s  i s  l ike me (him).
3. About ha l f  of the time, t h i s  i s  l ike  me (him).
4. A good deal of the time, t h i s  i s  l ik e  me (him).
5. Most of the t ime, th i s  i s  l ike  me (him).
Select the number beside the phrase tha t  t e l l s  how much of the time the s t a t e ­
ment i s  l ike you (him) and in se r t  i t  in Column I on the next page.
EXAMPLE ; Beside the Term ACADEMIC, a number "2" i s  inserted to indica te  th a t ,  
"Occasionally. I am (he i s )  an academic person."
Now go to  Column'll .  Use one of the statements given below to  t e l l  how 
you fee l  (he f e e l s )  about yourse l f  (himself) as described in Column I.
1. I (He) very much d i s l i k e (s) being as I am (he is)  in th i s  respec t .
2. I (He) d i s l ik e  (s) being as I am (he i s )  in th is  respec t .
3. I (He) ne i ther  d i s l i k e (s) being as I am (he i s )  nor l i k e (s) being
as I am (he i s )  in th i s  respect .
4. I (He) l i k e (s) being as I am (he i s )  in th is  respect .
5. I (He) l ike (s) very much being as I am (he is) in th is  respec t .
You should then s e le c t  the number beside the statement that t e l l s  how you (he) 
fee l ( s )  about the way you are (he i s )  and in se r t  the number in Column I I .
EXAMPLE ; In Column II  beside the term ACADEMIC, number "1" i s  inser ted  to  in ­
dicate tha t  I (he) d i s l i k e (s) very much being as I am (he is)  in respect to  the 
term, academic. Note that  being as I am (he i s )  always re fe rs  to  the way you 
(he) described yourself  (himself) in Column I.
Final ly ,  go to Column I I I ,  using the same term, complete the following 
sentence:
I (He) would l ike to  be a (an) _____________  person.
Then decide how much of the time you (he) would l ike  this t r a i t  to be 
c h a ra c te r i s t i c  of you (him) and ra te  yourse lf  (him as he would himself) on the 
following f ive  point  scale :
1. Seldom, would I (he) l ike  t h i s  to  be me (him).
2. Occasionally . I  (he) would l ike  t h i s  to be me (him).
3. About ha l f  of the time. I (he) would l ike  this to be me (him).
4. A good deal of the time. I (he) would l ike  th is  to  be me (him).
5. Most of the t ime. I (he) would l ike  th i s  to be me (him).
Select the number beside the phrase tha t  t e l l s  how much of the time you (he) 
would l ike  to be t h i s  kind of person and in s e r t  the number in Column I I I .
EXAMPLE : In Column I I I  beside the term ACADEMIC, number "5" i s  inser ted  to
indica te  tha t  most of the t im e . I (he) would l ike  to be th is  kind of person.
S ta r t  with the word ACCEPTABLE and f i l l  in Columns I ,  I I ,  and I I I  before going 
on to  the next word. There i s  no time l im i t .  Be honest with yourself  so that  








I I I  I I I
1. acceptable 26. merry
2. accurate 27. mature
3. a l e r t 28. nervous
4. ambitious 29. normal
5. annoying 30. optimist ic
6. busy 31. poised
7. calm 32. ijurposeful
8, charming 33. reasonable
9. c lever -■ 34. reckless
10. competent 35. responsible
11. confident 36. sa rcas t ic
12. considerate 37. sincere
13. cruel 38. stable
14. democratic 38. studious
15. dependabl e 40. successful
16. economical i l . stubborn
17. e f f i c i e n t 42. tac t fu l
IB. f ea r fu l 43. teachable
19. f r iendly 44. useful
20. fashionable 45. worthy
21. helpful 46. broad-minded
22. i n t e l l e c t u a l 47. businesslike
23. kind 48. competitive










I I I  I I I
meddlesome
1. acceptable 26. merry
2. accurate 27. mature
3. a l e r t 26. nervous
4. ambitious 29. normal
5. annoying 30. optimist ic
6. busy 31. poised
7. calm 32. purposeful
8. charming 33. reasonable
9. clever 34. reckless
10. competent 35. responsible
11. confident 36. sarcas t ic
12. considerate 37. sincere
13. cruel 38. s table
14. democratic 39. studious
15. dependable 40. successful
16. economical 41. stubborn
17. e f f i c i e n t 42. ta c t fu l
18. fearfu l 43. teachable
19. fr iendly 44. useful
20. fashionable 45. worthy
21. helpful 46. broad-minded
22. i n t e l l e c t u a l 47. businesslike
23. kind 48. competitive
24. logical 49. fau l t - f ind ing
-4-
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DISTRIBUTION OF CONCEPT OF SELF SCORES
(Column I -  Negative T ra its  Reversed)
Score Freq. Score Freq. Score Freq. Score Freq.
237 1 213 8 195 5 173 3
235 1 212 6 194 7 172 2
234 1 211 5 193 2 169 2
230 1 210 4 192 3 168 1
229 1 209 4 191 2 167 1
228 1 208 3 190 4 166 1
227 1 207 10 189 1 161 1
226 5 206 ^ 5  • 188 3 159 1
225 3 205 9 187 3 157 1
223 3 204 3 186 2 147 1
221 2 203 6 185 4
220 2 202 6 181 4 N = 200
219 2 201 6 180 1 X = 199.1
218 2 200 5 179 n
217 3 199 6 178 1
216 4 198 5 177 3
215 1 197 2 176 2
214 4 196 3 175 2
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TABLE D
DISTRIBUTION OF ACCEPTANCE OF SELF SCORES
(Column I I )
Score Freq. Score Freq. Score Freq. Score Freq.
245 1 198 5 177 3 154 1
225 2 197 1 176 5 153 2
221 1 196 1 175 4 152 3
220 1 195 1 174 1 151 3
219 2 194 2 172 1 150 2
214 1 193 4 171 3 148 1
213 2 192 3 170 2 145 1
212 1 191 3 169 1 144 1
211 2 190 5 168 2 136 2
210 5 189 2 167 2 135 2
209 3 188 2 166 4 133̂ 2
208 2 187 4 165 2 121 1
207 2 186 2 164 3 108 1
206 4 185 5 163 3
205 2 184 5 162 4 N = 200
204 1 183 5 161 2 X = 181.48
203 3 182 1 160 3
202 3 181 6 159 4
201 1 180 8 158 1
200 3 179 8 156 2
199 3 178 6 155 1
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TABLE E
DISTRIBUTION OF CONCEPT OF IDEAL SELF SCORES
(Column I I I  -  Negative T ra its  Reversed)
Score Frequency Score Frequency
245 2 223 5
243 5 222 8
242 2 221 3
241 3 220 8
240 11 219 2
239 13 218 1
238 2 217 6
237 5 216 4
236 7 215 1
235 6 214 2
234 6 213 3
233 7 212 1
232 8 211 3
231 ID 210 3
230 7 206 3
229 8 204 1
228 7 203 1
227 10 201 1
226 4 200 1 N = 200
225 10 199 1 X = 226.34
224 8 193 1
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TABLE F
DISTRIBUTION OF DISCREPANCY SCORES
Score Frequency Score Frequency Score Frequency
83 41 2 18 7
73 1 40 1 17 1
67 1 39 3 16 4
65 1 38 2 15 5
64 I 37 4 14 7
63 1 36 6 13 2
60 1 34 7 12 2
59 1 33 1 11 5
58 32 8 10 5
56 1 31 3 9 7
55 1 29 2 8 3
54 4 28 7 7 4
53 1 27 3 6 3
52 2 26 4 5 5
51 4 25 5 4 3
50 3 24 11 2 4
48 1 23 4
47 1 22 7 N = 200
44 3 21 1 X = 26.92
43 1 20 9
42 5 19 8
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TABLE G
DISTRIBUTION OF "OTHERS" COLUMN I SCORES 
(Negative T ra i t s  Reversed)
Score Freq. Score Freq. Score Freq. Score Freq.
239 1 212 3 191 3 169 1
238 1 211 1 190 2 168 3
235 1 210 3 189 5 167 1
234 1 208 8 188 3 166 2
232 1 207 5 187 2 165 1
230 2 206 4 186 3 163 1
227 1 205 4 185 6 161 1
226 1 204 5 184 1 145 1
225 3 203 1 183 6 142 1
224 2 202 7 182 5
223 2 201 4 181 2 N = 200
221 3 200 1 179 8 X = 197.47
220 3 199 2 178 2
219 1 198 4 177 1
218 2 197 5 176 2
217 4 196 3 175 2
216 2 195 5 174 2
215 4 194 7 173 4
214 3 193 5 172 5
213 3 192 5 170 1
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TABLE H
DISTRIBUTION OF "OTHERS" COLUMN I I  SCORES
Score Freq. Score Freq. Score Freq. Score Freq.
238 1 198 3 178 6 156 3
232 1 197 4 177 3 154 2
222 1 196 7 176 5 153 2
221 1 195 5 175 2 152 1
220 1 194 3 174 2 150 1
219 193 3 173 2 147 1
217 1 192 1 172 4 144 1
216 1 191 6 . 171 3 143 1
215 1 190 4 170 5 141 1
213 189 6 169 4 139 1
210 1 188 2 167 4 132 1
209 1 187 3 166 4 130 1
208 2 186 4 165 2 125 1
207 2 185 5 163 2 106 1
205 1 184 2 162 3 105 1
204 2 183 4 161 1
202 3 182 5 160 2 N = 200
201 3 181 3 159 2 X = 181.56
200 2 180 8 158 4
199 6 179 7 157 1
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TABLE I
DISTRIBUTION OF "OTHERS" COLUMN I I I  SCORES 
(Negative T ra i ts  Reversed)
Score Frequency Score Frequency Score Frequency
245 1 226 8 207 1
244 5 225 4 206 3
243 4 224 6 205 3
242 4 223 3 204 2
241 6 222 4 203 5
240 5 221 9 202 1
239 7 220 3 200 2
238 5 219 3 199 1
237 4 218 6 197 2
236 7 217 4 186 1
235 7 216 5 183 1
234 5 215 4 178 1
233 6 214 4 173 1
232 3 213 2
231 7 212 3 N = 200
230 3 _ 211 3 X = 224.62
229 8 210 1
228 7 209 2
227 6 208 2
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TABLE J
DISTRIBUTION OF "OTHERS" DISCREPANCY SCORES
Score Freq. Score Freq. Score Freq. Score Freq.
72 1 48 4 30 4 12 1
71 1 47 1 29 1 11 7
70 1 46 2 28 2 10 5
67 1 44 3 27 4 9 5
65 1 43 3 26 8 8 2
64 2 42 1 25 2 7 3
62 1 41 2 24 5 6 1
59 3 40 4 23 5 5 4
56 2 39 3 22 8 4 4
57 2 38 4 21 4 3 3
56 2 37 3 20 3 1 5
55 2 36 5 19 2 0 2
54 1 35 4 18 8
53 3 34 1 17 4 N = 200
52 2 33 4 15 3 X = 28.08
51 2 32 5 14 6
49 2 31 6 13 5
APPENDIX D
RESEARCH PROPOSAL FORM SUBMITTED 




Complete t h i s  form using b r i e f  concise statements .  Send three-copies  to  
the Director of Research for  approval p r io r  to  the i n i t i a t i o n  of any new 
p ro jec t .
1. A desc r ip t ion  of the proposed study
2. A statement of the problem as seen by the building pr inc ipa l ,
3.  The purposes and expected outcomes.
4. The personnel to  be involved ( s ta r  the name of the chairman of the group)
5. The an t ic ipa ted  duration of the study.
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7. The procedures and methods to be employed.
8. A method of evalua t ion .
9. Suggested follow-up a c t i v i t i e s ,
Approved: Pr inc ipa l
Direc tor  of Research
Assis tan t  Superintendent 
Deputy Superintendent __
APPENDIX E
LETTERS TU BUILDING PRINCIPALS
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523 Sooner, Apt. C 
Norman, Oklahoma
Dear Fellow P r inc ipa l ,
As with others conducting s tudies  before me, I 
need your help! Enclosed you wil l  find copies of a 
l e t t e r  to ce r ta in  members of the faculty  who have 
been selected  as par t  of a represen ta t ive  sample of 
elementary teachers  in the Wichita public schools.  
The l e t t e r  requests  th e i r  p a r t ic ip a t io n  in a study 
which may provide information of value in se lect ion  
and recruitment of future elementary teachers .  The 
pro jec t  has been cleared through and approved by Dr. 
Sheposier and Dr. Morris.
Would you please see th a t  the faculty  members 
indicated receive t h e i r  l e t t e r s  as soon as possible? 
In the l e t t e r  I have asked tha t  they return t h e i r  re­
sponses to you. On or before th i s  coming Friday, 
April  13, would you, in turn ,  forward t h e i r  responses 
to me in the stamped, addressed envelope provided?
Study r e s u l t s  wil l  be made avai lable  upon 
ana lys is  and summarization of the data.
Your ass is tance  will  be great ly  appreciated.








Enclosed are follow-up l e t t e r s  to those teachers  on the faculty 
who have indicated a wil lingness to complete a questionnaire .  Below, 
I have l i s t e d  t h e i r  names and "quest ionnaire completing" time, date,  
and place for  your convenience — should you wish to  re fe r  to them 
fo r  any reason.
Your response to my request for  assis tance has been very g r a t i ­
fy ing.  Without your e f f o r t s  and those of the teachers ,  the study 
would have lagged by the wayside.
Again, my sincere thanks.
Very t ru ly  yours,
Keith Esch
Enc: Letters
Wednesday, April 25 Thursday, April 26
Teachers P a r t i c ip a t in g ;  East High Cafe ter ia  West High Cafeter ia






The t ra in in g  of well qual i f ied  elementary teachers  for  
educating tomorrow's c i t i z e n s  i s  one of the most important tasks 
confronting higher education throughout the United S ta tes .  As 
a r e su l t  g rea te r  emphasis i s  being placed on excellence and 
quali ty  in teacher  s e lec t io n .  Today's elementary teachers  have 
met more r ig id  standards of se lec t ion  and t ra in in g  than were 
formerly required.
One method of gaining information th a t  may be used in 
teacher se lec t ion  i s  to  survey successful teachers in the f i e ld .
At present I am conducting a study which may provide information 
that  would be benef ic ia l  in the se lec t ion  and t ra in in g  of future 
elementary teachers .  The data needed i s  concerned with cer ta in  
concepts and values held by successful elementary teachers  cur­
ren t ly  on the job.  A representa t ive  sample of elementary teachers 
from Wichita is  necessary to  secure the required information.
This l e t t e r  i s  a request for your ass is tance  in the project  
as one of the elementary teachers in the Wichita sample. Your 
to ta l  time expenditure would amount to tha t  required to f i l l  in 
the blanks at the bottom of t h i s  page plus approximately one hour 
in answering questions on a "concept and values" questionnaire to 
be given as indicated below.
I t  i s  my hope th a t  you wil l  be able to  find time in your 
busy schedule to  take par t in th i s  study. Would you please in ­
dicate  your response in the blanks below and re turn  the form to  
your building p r inc ipa l  on or before th i s  Friday, April 13?
I  s h a l l  be looking forward to  hearing from you.
Sincerely yours,
Keith Esch 
(on leave of absence 
from Willard School)
Name School
Please ind ica te  your response by checking the appropriate spaces 
below:
 1. I would l ike  to p a r t i c ip a te .  The check below indicates  the
date on which I w i l l  be able to complete the questionnaire:
 Wednesday, April  25 _____Thursday, April 26
4:00 p.m. 4 :00 p.m.
East High School Cafeter ia  West High School Cafe ter ia





Thank you for your response indicat ing 
your wil lingness  to  pa r t ic ip a te  in the study 
I am conducting at the University of Oklahoma. 
I  s h a l l  be looking forward to seeing you a t  
the time, date,  and place you indicated for  
completing the questionnaire:
4:00 p.m. ____________ , April  ,
in the _________  High School Cafe ter ia
All mater ia ls  wil l  be furnished. With 
approximately 20 minutes for  explanations and 
in s t ru c t io n s  and approximately 40 minutes for 
the completion of the questionnaire ,  we should 
be f in ished  by 5:00 p.m.
Yours i s  an important par t  in the success­
ful completion of the study. Again, I wish to  
express my appreciation for your p a r t ic ip a t io n .
Sincerely yours.
Keith Esch
